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Inclusion Manual 
A practical manual to 
promote the inclusion 
of children and young 

people with a 
learning disability in 
community settings



 

“This manual emphasises what we should all know; the 
need to focus on the positive things that children and young 
people with learning disabilities can bring to society.
I am delighted that children and young people themselves took a role in producing this 
manual.  The United Nations Convention on the Rights of the Child (Article 12) says 
that children should have a say in decisions that affect their lives.  This manual is a very 
practical demonstration that when given a voice children and young people can make 
a difference.

Congratulations to everyone who helped make this manual such a practical way 
towards a Positive Future!”  

Patricia Lewsley-Mooney, Northern Ireland’s Children’s Commissioner

FOREWORD 

Patricia Lewsley-Mooney,  
Northern Ireland’s Children’s Commissioner 

“An unwillingness to look at 

things from others’ points of 

view as well as a tendency 

to judge people based on 

‘convenient’ labels are two 

issues which plague society, 

and for no good reason.  A 

more open-minded approach 

- as this manual shows - is not 

just necessary but also entirely 

attainable.”   

Orla (17 years old)

“… little steps could make a big difference.”  Dean (20 years old)
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Introduction
This manual was completed as part of a 
Project in 2011 - 2012 to enable young 
people with a learning disability living in 
Northern Ireland to get involved alongside 
their peers in a range of activities including 
volunteering, independence groups and 
new outreach groups in Bangor, Lisburn and 
Fermanagh. The Project was supported by 
Youthnet which receives funding from the 
Department of Education’s Youth Service 
Outreach funding stream managed by the 
Youth Council. We are very grateful for the 
funding, support and involvement of the 
Department of Education and Youthnet. 
We are also very appreciative of all the 
young people involved in this Project and 
in all our Family Services across Northern 
Ireland - this manual would not have been 
possible without the enthusiasm, energy and 
insights of all these young people. 
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BE POSITIVE!
AN OUTLINE  
OF THE  
MANUAL!
This manual is designed 
to be a practical 
resource to support 
community and youth 
groups who want 
to open their doors 
and extend a warm 
welcome to children 
and young people with 
a learning disability.

Each section of the manual contains 
background information and some practical 
exercises that can be photocopied and 
used.  Within each section, there are ‘Being 
Positive About…’ stories that describe the 
experiences of children and young people 
with a learning disability who are, or who 
have been, supported by one of our Family 
Support Services in Bangor, Fermanagh, 
Foyle and Lisburn. 

Volunteering is a theme that runs 
throughout the manual and illustrates 
how young people, whether they have a 
learning disability or not, can participate 
and contribute as equal citizens in their 
local communities. Each section ends 
with a summary of the key learning points 
based upon the materials provided and 
the stories of the children and the young 
people.  

Throughout the manual, the key elements 
of our Family Support Services are 
reflected in terms of our:

l  enthusiasm and optimism as reflected in 
the name of our Organisation

l  willingness to see the possibilities and 
opportunities for children and young 
people with a learning disability

l  commitment to ensuring that the views 
and perspectives of young people are 
considered, respected and acted upon

l  work in close partnership with young 
people, their families and partner 
organisations to provide high quality, 
trusted support

l  use of person-centred approaches to 
understand needs and plan support

l  confidence in challenging the status  
quo to transform lives.

SECTION  

1
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SECTION  

2
LEARNING 
DISABILITY -
WHAT DO  
YOU KNOW?

A child or young person with a learning 
disability will experience the following 
difficulties:

l  Understanding new or complex 
information and learning new skills

l Coping independently and socially.

For a diagnosis of learning disability, these 
difficulties will be present from childhood (1).

However it is important to understand that:

1  The term ‘learning disability’ is a label to 
describe one aspect of a child - it does 
not define the whole child in terms of 
their individual personality, talents and 
interests.

2  With the right support, children and 
young people with a learning disability 
can not only learn, develop new skills 
and gain independence but, as the stories 
in this manual show, achieve remarkable 
and wonderful things. 

1 – Bamford “Equal Lives” Review, 2005

5
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This manual is designed 
to be a practical 
resource to support 
community and youth 
groups who want 
to open their doors 
and extend a warm 
welcome to children 
and young people with 
a learning disability.

l  A learning disability is not easy to define. However, in order to ensure that people with a 
learning disability receive the support they need, some form of working definition is required.  
Many definitions of learning disability focus solely on an individual’s impairments and social 
functioning.

l  Learning disability has typically been described in terms of IQ (intelligence quotient) on a 
continuum ranging from ‘mild’ to ‘profound’.

l  Current definitions focus upon social impairments and onset prior to adulthood in addition to 
intellectual impairments, for example: 

  “Learning disability includes the presence of a significantly reduced ability to understand new or 
complex information or to learn new skills (impaired intelligence), with a reduced ability to cope 
independently (impaired social functioning), which started before adulthood with a lasting effect 
on development.” (1)

l  The prevalence of learning disability in Northern Ireland is estimated at 9.7 people per 1000 
- however this is thought to be an underestimate of the total number of those who have a 
learning disability that will require support at some point during their lives (2).

l  It is anticipated that there will be an increase over the next 15 years in the numbers 
of people with a learning disability and in the complexity of needs linked to the ageing 
population and medical advances (2). 

l		The causes of learning disability are varied and can include factors present before birth (e.g. 
genetic factors, chromosome abnormalities, maternal accident, illness or factors related to 
alcohol or drugs) or during birth (e.g. lack of oxygen or prematurity) and during childhood 
(e.g. illnesses).  For many children, the causes of the learning disability are unknown.

1 – “Valuing People”, 2001 
2 – Bamford “Equal Lives” Review, 2005

Learning Disability -  

Some facts and figures

IQ  
Less than 20

IQ  
Between 50 and 70

Profound        Severe                                                               Moderate        Mild
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Answer True or False to the 

statements below.  

Answers are on the next page.

Children with a learning 
disability are more likely 
to be bullied than other 
children.

A child with a disability 
is more likely to live in 
poverty than the general 
population.

Over 50% of parents and 
carers of children with a 
disability will experience 
mental health problems 
such as anxiety and 
depression.

50% of parents feel 
that they are isolated 
by social stigma and    
discrimination linked to 
their child’s disability.

20% of people with a 
learning disability have 
paid employment.

Children and young people 
with a learning disability 
have a higher risk of 
experiencing mental  
health problems than  
other children.

It is estimated that it 
costs three times as much 
to care for a child  with a 
severe learning disability 
than a child without a 
disability.

40% of mothers of 
children with a disability 
work compared to 61%  
of mothers of children 
without a disability.

One in three households 
with a disabled person 
live in unsuitable  
housing.

People with a disability 
are as likely to be victims 
of crime as people 
without a disability.

3

7

9

4

8

10

1

5

Activity One:  

What do you know? 2
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This manual is designed 
to be a practical 
resource to support 
community and youth 
groups who want 
to open their doors 
and extend a warm 
welcome to children 
and young people with 
a learning disability.

1.  True - 82% of children with a learning 
disability are bullied at some point in their  
childhood.  They are twice as likely to be 
bullied as other children (1).

 2.  True - Over one in three children and 
young people with a learning disability 
experience mental health difficulties in 
addition to their learning disability and are 
six times more likely to have a diagnosable 
psychiatric disorder than their peers who do 
not have a learning disability (2).

3.  True - 72% of UK parents with a child with a 
disability experience mental health problems 
such as anxiety, depression or breakdown.  
The figure for parents with a child with a 
disability living in Northern Ireland is 81%.  
21% of parents with a child with a disability 
report that the isolation had led to the break-
up of their family life (3).

4.  False – Only 16% of mothers with a child 
with a disability work in comparison to 61%  
of mothers with a child without a disability (4).

5.  True - 40% of disabled children live in 
poverty within the UK (this is around 
320,000 disabled children) compared 
to 30% of all children.  49% of disabled 
children who live with a disabled adult in 
their household live in poverty (5).  

6.  True - It is estimated that it costs on 
average £125,000 to bring up a child with 
a severe disability (£7,355 per year) in 
comparison with an average of £37,394 
(£2,100 per year) for a child without a 
disability (6 & 7). 

7.  True - 50% of parents report a lack of 
understanding and ignorance about 

  disability amongst family and friends, their 
local community, frontline professionals, 
employers and complete strangers (8).

8.  True - Although the gap in suitable 
accommodation has closed over recent 
years, one in three households with a 
disabled person still live in unsuitable 
accommodation (9).

9.  False - In 2011, the employment rate of 
disabled people was 48.8% compared with 
77.5% of non-disabled people.  However 
the employment rates for people with 
a learning disability are much lower 
(estimated between 7.7% and 16.7%) 

(10).   It is estimated however that 65% of 
people with a learning disability want paid 
employment (11).

10.  False - People with a disability are significantly 
more likely to be victims of crime than people 
without a disability.  This gap is largest amongst 
16-34 year-olds where 38% of people with a 
disability report having been a victim of crime 
compared to 30% of people without a disability (12).

Activity One:  

What do you know? Answers 

1  “Bullying Wrecks Lives: The Experiences of Children and 
Young People with a learning disability”, 2007 MENCAP 

2  “The Mental Health of Children and Adolescents in 
Britain”, 2007 Foundation for People with Learning 
Disabilities

3  4 & 8 “Forgotten Families – The Impact of Isolation on 
Families with Children with a Learning Disability”, 2011 
Contact-a-Family

5      “4 in 10 disabled children living in poverty”, 2011 The 
Children’s Society

6      “Paying to Care - The Cost of Childhood Disability”, 
1998 Joseph Rowntree Foundation 

7   “The impact of childhood disability on family life”, 2001 
Joseph Rowntree Foundation

9  10 & 12 Office for Disability Issues – Disability Statistics, 
2011

11    “Valuing People Now: real jobs for people with a 
Learning Disability”, 2009 Department of Health.
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Blake and Cameron have been supported by 
Positive Futures for over a year. 

Initially they were supported on a 1:1 basis 
in a local Judo Club.  They enjoyed both 
the activity and the gradual development 
of trusted relationships with the staff who 
supported them.  The boys then began to 
be supported within a group at a weekly 
Saturday Club held in The Playhouse.  This 
weekly club enabled them to socialise 
with other children and young people 
and to get to know a wider range of staff 
and volunteers.  Initially Cameron found 
the group a little daunting and looked for 
comfort by clinging to a single member of 
staff.  He had frequent tantrums and limited 
concentration for any of the activities.  Since 
then he has become very familiar with the 
routine, enjoys attending the Saturday Club 
each week and is now rarely upset.  At the 
beginning Blake was very boisterous and 
at times fought with Cameron.  He has 
responded well to structure and rules and 
now follows direction and seems to enjoy 
the pattern of activities.  He joins in with all 

the activities and loves being praised. Whilst 
Blake can still become distressed if there is a 
lot of noise and too much unstructured time, 
he just needs a little time and space and then 
will talk about how he felt and his behaviour. 

Avril (Blake and Cameron’s mum) describes 
the challenges of having two children with 
autism and complex needs;

“When Blake and Cameron were younger, 
each of them had little or no verbal language 
until they were about 3 years old.  Blake had a 
cleft palate and it was assumed that his speech 
difficulties were related to this.  He used to 
get very frustrated and would have banged his 
head on the tiles and had temper tantrums 
which lasted up to three days.  Cameron was 
quieter but cried a lot.  Cameron would have 
been happy to be on his own whereas Blake 
looked for more attention. 

Social skills were a disaster.  They wanted to 
run off and do their own thing when out of 
the house. It was dangerous and when they 
were stopped they cried.  They would throw a 
tantrum in the middle of the supermarket.  We 

Being Positive About...   

Blake & Cameron,  

Derry/Londonderry

Blake and Cameron are brothers.  They both have a learning disability 
and autism. They live at home with their mum and dad and older 
brother in Derry/Londonderry. Blake is 8 years old and attends his local 
primary school.  He has basic verbal communication skills and can ask 
and answer questions but tends to be very literal. Cameron is 6 years 
old and attends a specialist unit for autism in a primary school. His 
verbal skills are limited.  Cameron understands direction and can follow 
stories but needs to know people well before he talks to them.  

2
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avoided bringing them out at all if we could 
manage it.  The only eating out we could do 
was McDonald’s, no nice restaurants.  Even 
getting into the car could be a nightmare and 
when travelling over the bridge Blake would 
have a tantrum if he was taken on the top of 
the bridge rather than under.  He even made 
the bus driver go under the bridge when going 
to school each day.  Getting dressed they are 
so fussy.  Cameron, in particular, doesn’t like 
new clothes, which makes it difficult as they are 
growing all the time.  Cutlery and plates have 
to be the right ones.  Cameron, in particular, 
is very fussy.  If a packet of crisps is opened 
upside down he will not eat them.

Going on holidays needs a lot of forward 
planning.  When we went abroad I showed 
them the photographs of the apartment on 
the internet.   I knew Cameron would not 
drink much if he didn’t recognize the brands 
so I brought dilutable juice and ‘Fruit Shoot’ 
bottles to make sure he had enough to drink 
in the heat.  They enjoyed it so much that 
Cameron now thinks he should go on a plane 
every time they have a ‘holiday’ from school.

Despite these many challenges, both boys 
are great fun to be with and I am so proud of 
all their achievements.  Blake can be comical 
with some of the things he says and the 
serious way he says them.   It can be hard to 
keep a straight face sometimes.   Last week 
he left some ice-cream on the table and as 
it began to melt Cameron came to tell him 
to put away the ice-cream, Blake then told 
Cameron he had to put away the ice-cream 
as ‘you are my little brother!’  Cameron 

doesn’t say as much but he is so sweet and 
cuddly.  He loves hugs and praise.

Before being supported by Positive Futures, 
Blake went to a local youth club two evenings a 
week with his older brother.  He enjoyed going 
but played more with an adult than with other 
children.   Blake now goes to Special Olympics’ 
swimming, Positive Futures’ swimming, his local 
youth club and the Saturday Club.

Positive Futures’ support has been great.   
It has helped develop their social skills. 
Cameron, in particular, loves going to 
the Saturday Club.  He doesn’t go out to 
anything except what Positive Futures offers.

This has given us respite and time for Dane, 
their older brother.  It’s great now to have 
two happy little boys on Saturdays.  You don’t 
worry about the boys because I know they 
are happy and the girls are all well trained and 
know the boys so well.”

To get an insight into Blake’s views, Christine 
(Project Manager) recently talked to him and 
he told her;

“I like the Saturday Club and the swimming. 
I like the Saturday Club better.  I like the 
fishing game and Hide and Seek.  I like 
playing and I like you.”

Being Positive About...   

Blake & Cameron,  

Derry/Londonderry



11

Being Positive About...   

Kirsty, Fermanagh

In the past year Kirsty has exceeded all 
expectations and has successfully managed to 
lose weight, engage in a volunteer placement 
at a local shop and is on track to successfully 
complete the Bronze Duke of Edinburgh 
Award.  Kirsty now also enjoys the company 
of other young people and is currently 
involved in a weekly ‘Transitions Group’ that 
focuses upon key life skills e.g. cooking and 
money management.  At times there have 
been real challenges linked to the complexity 
of Kirsty’s behaviour.  It has only been possible 
to address these challenges through genuine 
partnership working with the family and the 
WHSCT and by ensuring that a person-
centred approach has been at the heart of 
planning and implementing her support.  Kirsty 
is blossoming into a young woman enjoying 
her life.  As she goes through transition to 
Adult Services plans are in place to reduce 
the level of support that she needs and to 

build upon her wonderful achievements.  
With support from the WHSCT and Positive 
Futures staff, Kirsty has recently created a 
‘passport to my life’ as part of her preparation 
for transition.  This gave Kirsty a chance to talk 
through her transition process and her many 
achievements with the Family Service.  This 
‘passport’ will be shared with Positive Futures’ 
Adult Service and other new Services that 
she will be in contact with throughout the 
transition process. 

Caroline (Kirsty’s mum) comments; 

“We are very proud that Kirsty’s behaviour 
has been more manageable and that Kirsty 
is able to control her tantrums a lot better 
herself.  Both Karl (dad) and I are very proud 
that Kirsty has been able to take part in the 
Duke of Edinburgh Award and has almost 
finished her Bronze.  Being able to do 
volunteer work in Oxfam through the Duke 

Kirsty is 17 years old.  She lives at home with her parents, older brother 
and younger sister.  Kirsty has Prader-Willi Syndrome, a rare genetic 
condition that includes excessive eating and subsequent weight gain 
and learning and behaviour difficulties including obsessive behaviours 
e.g. skin picking.  When Kirsty first became supported by Positive 
Futures, her behaviours were extremely challenging and difficult to 
manage at home, school and when out in the community.   In close 
partnership with the Western Health & Social Care Trust (WHSCT), 
Positive Futures provided a high level of support to enable her to 
engage in a weekly programme of leisure and sports activities that had 
a strong focus upon weight management and physical activity. 

2Being Positive About...   

Blake & Cameron,  

Derry/Londonderry
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of Edinburgh programme has made a big 
difference to Kirsty, giving her independence 
and making her feel better within herself.  
Kirsty is keen to take part in the Silver Award 
in the future if the opportunity arises.  This 
year Kirsty has been able to lose weight due 
to all the walking and exercise at the gym 
with the help of the support workers from 
Positive Futures.  This is an achievement 
that we as parents and Kirsty are very proud 
of and we hope it is only the beginning for 
Kirsty.  The support that we get from Positive 
Futures is excellent.  Nicole (sister) loves going 
swimming and to the cinema with the siblings 
group.  I really don’t know where the family 
would have ended up without the support, it 
could have been crisis.  I don’t think it would 
have been possible to keep Kirsty living at 
home without this help and support.”

Kirsty herself is very articulate about her 
achievements and says;

“I am proud that I have lost weight and have 
nearly finished my Duke of Edinburgh Award.  
I stayed away overnight in the summer and 
we did lots of walking.  I love going to my job 
in Oxfam to do volunteering.  I did this for 
my Duke of Edinburgh Award and decided to 
keep it on as I love it.  I go every Tuesday.  I 
would like to do my Silver Award this summer 
as then I get to sleep out in tents.”

“I stayed away overnight 

in the summer and we 

did lots of walking.  I love 

going to my job in Oxfam 

to do volunteering.”

Being Positive About...   

Kirsty, Fermanagh
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l  Even a few hours a week of 

well-planned support can 

make a huge difference to 

a child or young person 

with a learning disability 

and their parents and 

whole family.

Be Positive!    
Key learning:

 

 

Being Positive About...   

Kirsty, Fermanagh

l  Partnership with parents is crucial to success, as is active and genuine partnership between the voluntary, community, statutory and any private organisations that are involved with the child/young person. 

l   In addition to the individual 

difficulties faced by the child, 

a range of associated social, 

economic and psychological 

challenges are often present for 

both the child and the whole of 

their family - recognising these 

challenges is an important 

part of planning appropriate 

support that will benefit the 

child and their family. 

 
l  Although all children and young people with a learning disability share some common difficulties, every child and young person is individual and unique - think past the label.

 
l  A person with a learning disability 

will have some form of difficulty in 

terms of:

 - Acquiring new skills and concepts

 - Social functioning

 -  Onset of difficulties prior to 

adulthood.

2
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LEARNING 
DISABILITY -
WHAT IS  
IT LIKE?
We covered some  
facts about learning 
disability, but what  
is it like to have a 
learning disability? 

As part of the Equal Lives Report (1), 
people with a learning disability were asked 
to share their experiences.  Many of them 
reported experiences which were very 
negative, for example;

“People stare all the time.”

“We want the same chances as everyone 
else.  Why is this such a problem?”

“We hope …  there are more advocacy 
groups and more chances for people to 

speak out and be listened to.  We do not 
think this happens often enough and 

that is why things go wrong.”

“I am ready to work but doors are 
always closed in my face because I have 

epilepsy and a learning disability.  
People don’t want to know.”

A common theme in the Report (1) 

is that people with a learning disability 
simply want ‘ordinary’ lives and the same 
opportunities for themselves or their 
children as other people, for example;

“They gave my son a life – he goes to 
the local youth club and joins in a lot of 

clubs just like any teenager.”

The following exercises provide some 
insight into life with a learning disability.  
The exercises are best done in a small 
group followed by discussion.

1 – Bamford “Equal Lives” Review, 2005

SECTION  

3
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Activity Two:  

Get your gloves on! 

Aim of exercise:

To encourage understanding and empathy 

with children and young people who have 

difficulty with a task.

Materials: 

A pair of rubber gloves and a packet of 

wrapped sweets.

Activity:

Each person tries to unwrap the sweets 

while wearing a pair of gloves.  This can be 

done as individuals watched by the group 

or a relay race of two teams trying to open 

four or five sweets per team. 

Variations:

Use an old pair of glasses smeared with 

Vaseline and undertake an everyday  

activity (e.g. making a sandwich,  

wrapping a present).

3
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Activity Two:  

Get your gloves on! 

2

Discussion  
Points

Think of one thing that you 
would do differently when 
with a child/young person 
with a learning disability as 
a result of undertaking this 
task.

How would you feel if you 
could never take off the 
gloves/glasses?

What would have helped  
you to complete the task 
when you were wearing the 
gloves/glasses?

4

What emotions (either 
positive and/or negative)  
did you experience during  
the task?

1

5

3
How do you think other 
people would react if you 
always experienced such 
difficulties with tasks?
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Activity Three:  

Wall, what wall? Activity Two:  

Get your gloves on! 

Children with a learning disability 

not only has to face the challenge 

of finding it more difficult to learn 

new information and to complete 

tasks; they also often face social 

isolation and exclusion as a result 

of their disability.

Aim of exercise:To encourage understanding of the experiences of exclusion and inclusion.
Materials: Photocopiable sheet ‘Wall, what wall?’
Activity:

Use the inclusion wall to record a time 
when you felt included, how you felt and 
what other people said and did.  Repeat 
the exercise thinking about a time when you felt excluded.

3
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Activity Three:  

Wall, what wall? 

Inclusion

Exclusion

Think of a time 
when you felt 

included

Think of a time 
when you felt  

excluded

What did  
people say  

or do

What did  
people say  

or do
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Activity Three:  

Wall, what wall? Activity Three:  

Wall, what wall? 

Exclusion

Inclusion

3
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Activity Three:  

Wall, what wall? 

2

Discussion  
Points

How does it feel to  
be included?

1
Think about a time when 
you felt included.   
What made you feel  
included?

5
In the situation where you 
felt excluded, what could 
you have done to change 
the situation?  What could 
other people have done to 
change the situation?

3
Think about a time when 
you felt excluded.   
What made you feel  
excluded?

6
Think of one thing that you 
would do differently when 
with a child/young person 
with a learning disability as 
a result of undertaking  
this task.

4
How does it feel to  
be excluded?
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Learning Disability:   

What is it like? Activity Three:  

Wall, what wall? 
 

 

 

“It brings me down sometimes when I 

can’t do things with my other friends 

who don’t have a learning disability, 

like go to the cinema …   because 

mum thinks that I might need extra 

help.  I used to get bullied at my old 

church, they laughed at me because 

I had to hold my mum or my sister’s 

hand.  I didn’t like it when people 

laughed at me, it makes me angry.”   

Anna (18 years old), Lisburn 

“I was bullied … at school.   

I didn’t like being left out and would 

go home crying.” 

Comment from a young person with 

a learning disability (who wished 

to remain anonymous) talking to a 

member of Positive Futures staff 

“Special needs is all right.  Sometimes 
people can’t understand what I mean 
... I get fed up sometimes when people 

can’t make me out.  I hate it when 
people say “OK” when they don’t know 

what I mean.  It’s not nice and it’s 
not nice when people copy the way I 

talk … I wish a lot more people  
could use Makaton.”  

David (18 years old), Lisburn 

Young people with a 
learning disability involved 

in groupwork in Fermanagh 
were asked “What would you 

say to bullies?”

 “Everyone should be friends 
and give them a hug.”  
Laura (11 years old)

“STOP IT!”  
Chloe (15 years old)

“No! That isn’t nice to bully.”  
Aoife (14 years old)

“I will tell a teacher or an 
adult that you’re bullying.”  

Sinead (16 years old)

“Leave us alone.”  
Kirsty (17 years old)

3
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Now she goes out on a weekly basis with 
a girls group (with other young females of 
a similar age) taking part in fun and social 
activities.  Chloe took the opportunity to 
take part in the Bronze Duke of Edinburgh 
Award and has almost completed it. In the six 
months that we have known Chloe she has 
excelled in developing her social skills and has 
become more confident and independent.  
This has been evident through her voluntary 
work in a shop for her Duke of Edinburgh 
Award and her participation in other aspects 
of the Award such as expeditions and staying 
away from home.  For Chloe staying away 
from home overnight took a lot of courage 
as she had only known the group a few 
weeks.  This was an outstanding achievement.  
Chloe has increased her social interaction and 
confidence within group settings while having 
lots of fun and making new friendships. 

In relation to Chloe’s achievements, Pauline & 
Vincent (Chloe’s parents) say;

“We as parents are proud of what Chloe has 
achieved since she has joined Positive Futures.  
It has taken Chloe out of her comfort 
zone and enabled her to meet new friends.  
Chloe has been taking part in the Bronze 
Duke of Edinburgh Award, which involved  

volunteering.  Chloe volunteered in a local 
charity shop for twelve weeks.  She just loved 
Thursday evenings at the shop as she felt all 
grown up like her sisters, out working.  The 
journeying part of the Duke of Edinburgh 
Award was not as popular with Chloe, 
however she completed the challenge and 
we are very proud of her for this.  All this has 
helped Chloe be more confident in herself 
and allowed her to make new connections 
and friendships.  We hope Chloe will continue 
to enjoy more and achieve to her ability.  
Hopefully Chloe will be able to say more and 
continue to become more comfortable within 
group settings.  Chloe says very little about 
what she would like to do but is always willing 
to participate.  It is important for Chloe to 
go out for something to eat, to the cinema, 
bowling with her friends and being part of 
Positive Futures has allowed Chloe to do this.”

Chloe is 15 years old.  She lives at home in a  
rural community with her parents and older  
sisters.  Chloe has Down’s Syndrome and a learning  
disability.  When Chloe first became supported by the Lakeland Family 
Service six months ago, she presented as a very quiet young person 
who was not particularly confident.  

“I love going to the shop to work!  I like the cooking programme and going out places with my friends.”

Being Positive About…   

Chloe, Fermanagh



23

Be Positive!    
Key learning:

 

 

 

 

 
l   Being included is not just 

about being physically 

alongside other people - it is 

about social and emotional 

belonging.  Small changes in 

your behaviour and in the 

environment can make a 

huge difference as to whether 

a child or young person 

feels genuinely welcomed, 

appreciated and included.

 
l  Children and young people with a learning disability are more likely than other children and young people to be bullied.  Be alert to this and ensure that any name - calling, hurtful behaviour or any form of bullying is addressed swiftly.

 
l  Having a learning disability can 

be challenging and frustrating 

– be thoughtful as to how you 

would want people to behave if 

it was you that had a learning 

disability.

23
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Chloe, Fermanagh
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LEARNING 
DISABILITY - 
WHAT DO  
YOU FEEL?
It is important to 
understand that a 
learning disability is not:

•	an	illness

•		the	same	as	a	mental	
health condition  
(for example,  
anxiety, depression or 
schizophrenia).

Two different models are often used to 
describe learning disability - the medical 
model and social model.

In very simple terms, the medical 
model of disability focuses upon:

l the impairments of the person

l how the impairments can be ‘cured’  
 or ‘treated’.

The social model of disability 
focuses upon:

l  how the environment or wider society 
can change to meet the needs of a 
person

l  how a person can best be supported 
to learn new skills and to be as 
independent as possible.

The example of the jam jar on the next 
page provides an illustration of these two 
different models.

SECTION  

4

24
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Learning Disability -  

What do you feel?

Example -  

Medical and Social Models  

of Disability

Medical 
Model

Social Model

Weak hands  so cannot open jar
Jar and packaging 

needs re-designing

Someone else needs 

to open jar

Training and support to develop skills and be independent

4
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Medical vs. Social  

Model of Disability

In comparison to a ‘medical’ model, a ‘social’ 
model of disability focuses upon the abilities 
and skills that a person has and how society 
can better plan and be designed to meet the 
needs of people with a disability and to  
foster independence.

Citizenship
Current thinking recognises people with a 
learning disability as equal ‘citizens’ with the 
same rights and responsibilities as any other 
citizen (1).  It also emphasises the roles people 
with a learning disability can play in civic 
society and the contribution that all people 
can make regardless of their disability.  In order 
to empower people to actively participate 
and contribute in their communities, there is 
a need to consider the changes required in all 
aspects of life, for example, health provision, 
education, employment, housing and transport.  
All departments within government have 
responsibilities for people with a learning 
disability, not just the Department responsible 
for Health and Social Services.  

Stereotypes and preconceptions
Despite positive changes in attitudes, many 
negative stereotypes, assumptions and 
prejudices still exist.  Learning disability 
receives limited positive attention in the media 
and the potential that people with a learning 
disability have and their contribution to society 
continues to be greatly underestimated.  
Recent research in the Republic of Ireland 
suggests that in comparison to previous 
surveys in 2001 and 2006, attitudes towards 
disability have become more negative, in 
particular, towards children with disabilities in 
mainstream education (2).

In relation to young people with a disability, 
these negative attitudes can start very early 
with preconceptions being made purely based 
upon a child’s ‘diagnosis’ of learning disability 
rather than any real appreciation of the child’s 
individual gifts and talents.

  

1 -   “Valuing People Now”, 2009

2 -  “A National Survey of Public Attitudes to Disability  

  in Ireland “, 2011 National Disability Authority

Traditionally, thinking around learning disability has been dominated by 
the ‘medical’ model i.e. a focus upon impairments and upon the physical 
health and safety of the person.  Within this model, relatively little 
consideration is given to the other areas of the person’s life including 
those aspects that bring greatest value to our lives such as relationships, 
being able to succeed and being valued for what you can contribute.
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Activity Four:    

Highs and Lows!Medical vs. Social  

Model of Disability

27

The following activity explores the value that society 
places upon those with a learning disability. 

Aim of exercise:To recognise the low value that is still accorded people with a learning disability. 

Materials:A sheet of paper showing people in a variety of 
‘occupations’ or situations, a blank wall and blue tack. 

Activity:1.   Ask the group to imagine a horizontal line painted 
across one of the walls, where one end is ‘high 
value’ and the other end is ‘low value’.2.   Show each picture, tell them the occupation/
situation represented and ask them where on the 
line society would place them between ‘high value’ 
and ‘low value’.  Note that you are asking them 
about society’s view of value and not their  
own views.

3.   Save the picture of the people with disabilities to 
last.  Usually this begins a conversation and the 
group acknowledges that society sees people with a 
learning disability/disability as having ‘low’ value.4.   Ask your audience what they have learnt from  
the exercise.

4
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Activity Four:    

Highs and Lows!

Who do we value?

28
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Gifts and talentsActivity Four:    

Highs and Lows!

29

To recognise a child or young person’s 
talents, you need to spend time with him/
her and with the people who know him/her 
best - usually parents and carers.  Gifts can 
be small and are often hugely underrated, for 
example, a friendly smile, the ability to make 
people laugh or to make them feel calm or 
loved.  There are huge benefits in recognising 
individual gifts and talents both for the 
individual and for the other children, young 
people and adults in their lives, in terms of 
developing human qualities of understanding 
and acceptance within your setting (1).

The activity overleaf focuses upon the gifts 
and talents that we each have and what 
makes each of us unique.  It is an activity that 
young people and adults enjoy and you can 
get your creative side going in completing 
your own personal shield!

1 - “Building Communities from the Inside Out: A Path 
Toward Finding and Mobilizing a Community’s Assets”, 
1993 John P. Kretzmann & John L. McKnight.

Rather than focusing upon a child or young person’s deficits or the 
negative stereotypes surrounding learning disability, the key is to focus 
upon his/her unique gifts and talents.  

4
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Activity Five:      

My shield!

Aim of exercise:

This activity demonstrates the uniqueness of the individual.   

No two shields are the same - everyone has something they 

are good at and something they would like to change about 

themselves.  Young people with a learning disability are no 

different; they all have unique gifts and strengths.  

Materials:

Shield template, coloured pens/markers.

Activity:

Give everyone a blank shield and ask them to fill in the areas 

with information, as shown on the second template.  Allow 

five to ten minutes for them to complete their own shield.  

Each person will then show their shield to the group and 

explain its content.

Following this, allow time for discussion, pointing out the  

key learning from the exercise in terms of the  

uniqueness of each of us.

Variations: 

To add some fun to the activity, ask the  

participants to use pictures  

and not words!

30
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Activity Five:      

Template for my shield!Activity Five:      

My shield!

31

Something you  
have  

achieved

Something you would 
like to change  
about yourself

A material  
possession that  

means  
something  

to you

Something you 
would like  

to achieve in the 
future

The shield should be finished off with a motto 
- you should pick a belief or motto that is 

important to you in how you lead your life.

What you do to cheer 
yourself up when you  

are down

A skill you have

Your motto here!

4
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Activity Five:      

Template for my shield!

32
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From the time that we first got to know 
Adam, it was clear that he was not going 
to accept the usual route of young people 
with a learning disability.  With the support 
and encouragement of his family, a forward 
thinking school and his own dogged 
determination, Adam successfully attended 
a ‘mainstream’ primary school.  For many 
young people, this might be enough, but not 
for Adam.  He wanted more and so, with 
the encouragement of his primary school, 
his parents enrolled him for a place in a local 
secondary school.  While many of us held our 
breath, his secondary school enthusiastically 
welcomed him and so Adam settled in well 
and before long was getting great results, 
including a first in class for history!

With the aid of a good person centred 
support plan and a great classroom assistant, 
Adam has gone from strength to strength with 
the result that last summer he achieved eight 
GCSEs, five of which were at Grade C.   
He is now studying a BTech in Travel, Leisure 
and Tourism!  

Not all children and young people with a 
learning disability will achieve the same level 
of academic success as Adam, but this story is 
not unique.  We all have gifts and strengths, as 
well as things we are not so great at.  People 
with a learning disability are no different 
and given a chance, they too can make a 
meaningful contribution to their communities.

Adam is a bright and outgoing 16 year old who lives with his mum and 
dad.  Adam is full of energy, loves a game of football or bowling, in fact, 
he will have a go at anything sporty.  Adam loves his music too, from all 
the latest bands to some of the ‘oldies’ (his dad’s influence!).

He likes all the latest technology, game consoles, computers, the works.

In fact Adam is just your usual teenager in every way, apart from the 
fact that he also has a label of ‘Down’s Syndrome’.

Being Positive About…       

Adam, BangorActivity Five:      

Template for my shield!

33
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These remarkable achievements are all the 
more significant as the young people all 
have a range of learning disabilities, including 
Down’s Syndrome, communication difficulties, 
Autism and challenging behaviours.  Each of 
them has had to face and overcome a whole 
range of new challenges in terms of acquiring 
new skills, undertaking regular volunteering in 
their community and completing challenging 
expeditions and residentials away from  
their families.

The young people involved are Sarah Keith, 
Mary Lynch, James Quigley, Darragh Cassidy, 
Shaun Lynam, John Swift, Colm Rowntree and 
Mark-Joseph McCaffrey. They all live in rural 
County Fermanagh.  In 2011, they received 
their Silver Awards at a ceremony in The 
Whitla Hall, Queen’s University Belfast.  Shortly 
after this Award Ceremony, one of the group, 
Sarah Keith, joined the Youth Council for 
the Duke of Edinburgh Award in Northern 
Ireland.  In 2012, at the Duke of Edinburgh 
NI Head Office, they all met Prince Edward 
who was delighted to hear first-hand from 
the young people and staff about the group’s 
adventures.  At present, the group is waiting 
with anticipation to hear when and where the 
Gold Award Ceremony will take place!

Through their involvement with the Duke of 
Edinburgh programme, all the young people 
have gained new independence skills, social 
skills and key life skills such as preparing food, 
putting up tents and working together as a 
team.  In the feedback from Colm, James, 
Darragh, Shaun and John, they all highlighted 
“friendship”, “fun”, “lots of hill-walking”, 
“camping” and “great leaders” as highlights 
of their experiences. Mary also reported she 
has made “lots of good friends” and that she 
“loved walking … lots of hills”.  Mark-Joseph 
said that his Duke of Edinburgh Award was 
“an adventure” for him and that he had made 
“long lasting friends”.   When asked what she 
would tell other young people about the 
Duke of Edinburgh Award, Sarah commented 
“You would learn things that you would never do 
every day”.  She also proudly explained that by 
completing the Duke of Edinburgh Award she 
is now “more responsible”. 

Eight young people aged between 15 and 18 years started their Duke 
of Edinburgh adventure in 2008 when they began their Bronze Award.  
At this time, the Duke of Edinburgh programme was a completely 
new experience and challenge for the young people and their families.  
Since then, all eight have successfully completed their Bronze and Silver 
Awards and most recently, the prestigious Gold Award.  

Being Positive About…       

the Duke of Edinburgh Award 

Group, Fermanagh

34

N.B:  A version of this story appeared in the 
Duke of Edinburgh January 2012 e-magazine 
‘Success Stories’ issue.  

http://www.dofe.org/en/content/cms/leaders/
dofe-magazine/



35

 
Jo, Operations Manager: Family Services 

(Special Projects) comments;

“We provide people with a learning 

disability with opportunities to get 

involved in society and fulfil their 

potential.  Each one of these young people 

has shown just what they can do and 

have confirmed that they can and should 

be equals in society. Each one of them is 

an inspiration to us all.”

3535

 

Bernie McCaffrey  (Mark-Joseph’s mum) comments;“Mark-Joseph has grown as a person 
and his independence has shone 

through.  As a family we are so proud of 
his achievements that ... have taken us 
to Stormont and Queen’s University in 

recognition of the fantastic efforts and 
commitment … he has put into getting 

his Duke of Edinburgh Awards.” “… the opportunity for him … to 
achieve his Duke of Edinburgh Award 
has been such a great highlight in our 
lives … he has loved every minute 
of the experience, he has made so 

many friends and he has become so 
independent.  We have seen the pictures 
from the expeditions and the challenges 
he has faced, what an achievement!”  

4Parents and Positive Futures’ 

staff have seen the benefits for the 

young people involved with the 

Duke of Edinburgh programme.

 
Agnes Lynch (Mary’s mum);

“I never thought it would be possible for 

Mary to do this -  to be camping overnight 

and walking miles!  Mary was a shy little 

girl but now she is a confident and happy 

young person and this is down to her Duke 

of Edinburgh experience.”
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Be Positive!        

Key learning:

36

 

 

 

 

 
l  An open-minded and 

non-judgmental approach 

is a pre-requisite 

to recognising and 

appreciating the abilities 

of a young person and to 

planning support based 

upon these areas of 

strength.

 

 

l  Be ready to learn from children and young people with a disability and be ready to have your preconceptions challenged.

l  Everybody is unique 

and has gifts, talents and 

skills to be recognised 

and celebrated.

 
l  Negative attitudes and/or stereotypes can be the most challenging barrier in terms of including a young person in a community group or setting.

 
l  Try not to pre-judge a child or a 

young person based purely upon the 

description of ‘learning disabled’.
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SECTION  

5
Be Positive!        

Key learning:

3737

Within Northern Ireland, this Act has been 
extended by the Disability Discrimination 
(NI) Order 2006.  The Equality 
Commission for Northern Ireland outlines 
the scope of this current legislation, 

‘The DDA recognises that many barriers 
exist within society which may present 
practical difficulties for disabled persons 
who are seeking employment, who are 
currently in employment and for many 
when accessing goods, facilities, services 
or premises.  Accordingly, in order to 
address some of the practical difficulties 
that these barriers present, the disability 
legislation, unlike other anti-discrimination 
legislation, creates a positive duty on 
employers and service providers to make 
‘reasonable adjustment’ to their policies 
and premises where reasonable and 
appropriate.’ (1)

As important as any practical issues relating 
to ‘reasonable adjustments’, are those of 
attitude towards people with a disability, 
and the understanding that all people 
should be treated equally and with respect 
and dignity.  

To genuinely include children and young 
people with a learning disability, we need 
to be open minded and give due thought 
to how we can provide welcoming and 
supportive environments.  Preparation is 
the key to being able to support young 
people with a learning disability in the 
best possible way so that they truly are 
included within the group and therefore 
the community where they live.

1 - Equality Commission for Northern Ireland 
website www.equalityni.org

LEARNING 
DISABILITY - 
WHAT CAN  
YOU DO?
The Disability 
Discrimination Act 
(DDA) 1995 aims 
to address the 
discrimination that  
faces many people  
with disabilities.  
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What can YOU do?

POSITIVE planning provides a simple aide-memoire to welcoming and 
engaging children and young people with a learning disability so that 
they settle in and enjoy the activities of the group.   

POSITIVE stands for:

PREPARATION
Take time to meet with the young 
person to get to know him/her.

Find out about what he/she likes, what is 
important to him/her and what he/she is 
good at as well as what support he/she 
will need.

Find someone of a similar age to the 
young person who will be willing to be 
a ‘buddy’ mentor who will help to settle 
him/her in.  Give the young person and 
their ‘buddy’ some time together to get 
to know each other. 

If possible, develop a person-centred one 
page profile for the child/young person. 
An example of such a plan is shown on 
Page 42 and information regarding the 
process of person-centred planning is 
included in Section Six.

- Preparation

- Opportunities & Activities

- Skills & Talents

- Inclusion 

- Time

- IT/Equipment & Resources 

-  Value 

- Environment

P
O
S
I
T
I
V
E
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What can YOU do?

39

OPPORTUNITIES AND ACTIVITIES
Based on the information that you have 
about the child or young person ensure 
there are opportunities for him/her to have 
fun and get involved in activities that they 
enjoy and are good at.

Organise some activities that everyone can 
join in to help all young people to mix, get to 
know and appreciate each other.

Children and young people with a learning 
disability are likely to need some extra time 
to understand things, so break any tasks 
down into smaller pieces of information and 
give him/her more time to complete them.

Keep activities simple and easy to understand 
and have suitable activities matched to 
individuals. Provide a variety of activities that 
can be accessible to all.  Check that you have 
appropriate resources for everyone.

Keep explanations regarding activities simple 
and clear.

SKILLS AND TALENTS
Share what you have learnt about the child/
young person with other staff and volunteers 
in your group, preferably writing the learning 
down.  A person-centred profile can be used 
to record and share this valuable information 
(see Page 42 for an example).

INCLUSION
Show the young person and their parent or 
guardian around the venue to help him/her 
feel more comfortable when they start.

Introduce him/her to their ‘buddy’ mentor 
before he/she starts and let them spend 
some time together to get to know  
each other.

TIME
For many children and young people with 
a learning disability it is having and taking 
time that is the key to success.  He/she will 
need additional time to complete activities 
and this should be planned into the activity 
preparation.

In addition, a key element of successful 
inclusion is that time is prioritised and 
protected to enable the child or young 
person, parents, staff and volunteers to talk 
about what would be useful in terms of 
support and to keep this communication 
going to ensure that changes can be made to 
support as required.

5
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TIME (continued)
Many people have very little knowledge 
about learning disability.  Take time to use 
the exercises in this manual with staff and 
volunteers to increase knowledge and 
understanding of learning disability.  Other 
useful resources and links are listed at the end 
of the manual.

As part of your preparation, you will need 
to ensure there is time to talk to the child/ 
young person (depending upon their age and 
abilities) and to their parents to discuss how 
progress will be communicated and shared.  
It is always worth discussing strategies to 
prevent difficulties arising during a session, 
for example, if there are known strategies 
to employ if a child starts to become upset 
e.g. use of music, ‘quiet area’, or time on a 
favoured activity.  It is also worth agreeing in 
advance what the plan of action is if things do 
go very wrong for a child/young person during 
a session. This will enable staff, volunteers and 
parents to be confident that they know what 
to do if a child/young person becomes very 
distressed.  Stressful incidents can be difficult 
for staff and volunteers. This forward planning 
should help to ensure that any incident is dealt 
with as calmly and as safely as possible.

IT/EQUIPMENT AND RESOURCES 
Consider any technology or equipment that 
may be useful to engage and support the 
child.  Most young people enjoy and benefit 
from the use of computers and there is a 
range of hardware (for example, enlarged 
and/or multi-coloured keyboards, rollerball 
mice and touchscreens) and software 
available (for example, use of pictures and 
symbols for communication, development 
of life skills such as money management and 
independence skills).  The use of adapted 
everyday equipment (for example, easy grip 
scissors) can aid the completion of tasks. 
Use of bought or made resources (for 
example, visual cards involving pictures, signs 
or photographs) may support the child or 
young person’s communication in the group.  
Also visual timetables involving pictures or 
photographs will help many children or young 
people understand the routine of the setting 
and a card that has ‘oops!!’ or ‘all change!’ 
written or depicted can be used to explain to 
the child or young person, who can become 
anxious if there is unexpected changes, that an 
unplanned change is imminent. 

Some children and young people with a 
learning disability will have support from 
specialist therapists, for example, speech 
and language therapist, physiotherapist or 
occupational therapist.  Parents will be able 
to put you in contact with any therapists who 
are involved who will be able to advise on 
any specialist equipment that the child/young 
person may use.

What can YOU do?
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VALUE
Consider ways that the achievements 
and talents of the young person can be 
recognised and celebrated.  Photo albums 
are a great way of recording and cherishing 
key events and achievements that children 
and young people are proud of.  Many 
groups regularly use a range of effective 
strategies to recognise achievements 
including certificates, letters/emails to parents, 
digital photo frames and wall displays. 

ENVIRONMENT
Consider any reasonable adjustments 
which can be made to ensure that the 
physical environment is as welcoming 
as possible.  Is the building accessible? 
Does it have accessible toilets?  Can 
pictures, symbols or photographs be 
used to signpost people?  Are there likely 
to be any environmental factors that 
could be stressful for the child or 
young person? For example, 
many children and young 
people with autism may be 
extremely sensitive to sound 
or light.  If there are potential 
environmental ‘triggers’, 
can reasonable changes 
be made or is there 
somewhere else that the 
child or young person can go 
to avoid these ‘triggers’?

5
What can YOU do?

41
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Person Centred One Page Profile      

… for Joe*

Things we like and admire 

about Joe

Caring, sensitive, enthusiastic, energetic, 

sporty, great singer

Things that are important  

to Joe
l  His family, mum, dad and sister Jane - also 

his pet dog Barney.

l  Being active.  He loves most sports, 

particularly football and basketball but is 

usually up for trying new things.  He enjoys 

ten pin bowling, trampolining and crazy golf. 

l  He will be happiest when he is involved 

in an activity that he enjoys.  This is 

usually something that involves running 

around!

l  Technology - PlayStation, DS, DVD’s, Wii 

and Sing Star.

l  Food - favourite meals are McDonalds 

and Pizza.

What is important for Joe

l  Joe is most comfortable when he is 

in a small group where he will find it 

easier to communicate and build up his 

confidence.  He likes the company of 

younger children.  He may take his time 

to join in an activity, sitting back and 

watching for a while, just let him do this, 

but give gentle encouragement - he will 

join in when he is ready. 

l  Taking things slowly - he needs more 

time to complete tasks or to carry out 

instructions.

l  His routine - he likes to know if there are 

going to be changes.

l  If you are going out into the community, 

Joe will need close supervision around 

traffic.  You should link arms with him 

and encourage road safety.  

l  He may become upset around certain 

things.  These include dogs, balloons 

and insects so you should avoid these if 

possible.  He doesn’t like sudden loud 

noises.  If he gets upset, take him to a 

quiet area where you can talk to him and 

reassure him.

Important to Joe in the future

l That he is kept active.

l That he is involved in things he enjoys.

Important for Joe in the 

future
l  That he is not left wondering what is 

going to happen.

l  That he moves straight from school into 

an activity or occupation.

Goals for Joe are 

l  To identify potential occupations for him 

that he would enjoy and to begin the first 

steps in preparing him for the world of 

work.

l  To begin planning for the future.

See Section 6 for further information 

about One Page Profiles.

* Joe wishes to remain anonymous.
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Person Centred One Page Profile      

… for Joe*

Much of what is needed to support the 
young person to become a volunteer is 
the same as what is needed to support 
the young person to be a member of your 
group.  Make sure you;

l		Get to know him/her to find out what he/
she is good at and likes to do. Based on 
this identify a specific volunteering role - 
see the sample role profile overleaf.   
This will ensure he/she is fulfilling a useful 
purpose - this is important for you and to 
him/her. 

l		Provide a mentor for him/her in their 
volunteering role - someone who can 
guide, support and be there for him/her 
to talk to.

l		Ensure any volunteering materials are as 
accessible as possible and, where possible, 
provide easy read versions of any written 
documents. Keep verbal instructions 
simple and understandable.  He/she may 
need more time to complete tasks.   
Make sure he/she is really part of the 
team and is included in everything that the 
team does. 

l Value and celebrate his/her contribution.

If your group could offer a volunteering opportunity to a young 
person with a learning disability, the rewards can be great, for 
both the young person and your group.  

5Volunteering opportunities       

for a young person with  

a learning disability
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Role Profile       
Volunteering (sample role profile)

Setting:  Positive Futures - Administration Volunteer

Main Purpose: To help in our Lakeland Office

QUESTIONS NOTES

What will I be 

doing?

Helping with:

➢ Typing

➢ Filing

➢ Shredding

➢ Sending out letters

When? 2-3 hours per week for at least six months

Where and with 

whom?

Lakeland Office.  You will work with 

another volunteer.  A member of staff  

will supervise your work and provide any 

help needed

What skills and 

qualities will  

I need?

➢ Able to read simple documents

➢ Basic computer skills (e.g. CLAIT)   

     would be useful

➢ Be flexible and happy to work  

     with others

What support 

will I get?
You will be supported by another 

volunteer each week 

We will write a plan about your support

What will I 
get from this 

volunteer role?

➢ A chance to develop computer skills

➢ Experience of working in an office

➢ Experience of working in a team

Tim Parr, Operations Manager: Families Services  

(who manages Bangor Families Service) comments;

“Dean is extremely popular 

with our children, fun and 

approachable, and brings 

a level of empathy and 

understanding that others 

could probably never have.”
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Being Positive About…        

Dean, Bangor 
Role Profile       
Volunteering (sample role profile)

Dean came to Positive Futures’ Bangor Families Service when he was 15 
years old to help him develop his social skills.  He was involved in various 
groups, sometimes with boys of his own age but also with larger groups 
of children of different ages.  By the time  
he was due to leave the Service, we  
could see a big change in him.  

He had a great way with the younger children 
and had shown himself to be very responsible 
and caring towards them.  We encouraged 
Dean to stay on with our Service as a 
volunteer, helping our support workers at 
various activities.  Dean received a volunteer 
induction and training and was soon up and 
running.  He took to his new role like a duck 
to water.  He was enthusiastic and relished 
the fact that he was now helping us to 
support, rather than being on the receiving 
end.  A support worker is always on hand to 
guide him and to offer help and advice.  He 
has gone from strength to strength, one of 
the most dedicated and reliable volunteers 
within the Service.  He gained a Millennium 
Volunteer Award last year that acknowledged 
the 200 hours of his time 

given in volunteering for his community.  It 
was a very proud moment, not just for Dean 
and his family, but for the rest of the team at 
Bangor Families.  With guidance and support, 
Dean has shown his capabilities and proven 
to be a full and valued member of our team. 

Dean says; 

“I look out for the kids and they come to me 
sometimes if they are upset.  I am a shoulder 
to cry on.  I can usually manage on my own 
but I know the support worker is there for me 
if I need to talk to her about anything.  I get on 
well with the other volunteers and enjoy it when 
we get together for support meetings and for 
our pizza and bowling nights.  I have met some 
great people along the way.  It’s been fun and 
exciting everywhere I have volunteered.  It has 
helped me learn to get on with people from all 
different backgrounds.”

Tim Parr, Operations Manager: Families Services  

(who manages Bangor Families Service) comments;

“Dean is extremely popular 

with our children, fun and 

approachable, and brings 

a level of empathy and 

understanding that others 

could probably never have.”

5
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Be Positive!        

Key learning:

 

 

 

 

 
l  Consider possible 

volunteering opportunities 

in your setting – roles that 

could be of real benefit to 

the setting and could provide 

invaluable experience to a 

young person.

 
l   Your group will be enriched by 

the inclusion of young people 

with a learning disability 

and positive attitudes of 

understanding and acceptance 

will be promoted within your 

group and the community.

 
l  Treat the young people with patience, understanding and respect. Show them they are valued within your group. 

 
l  Preparation is vital to the successful 

inclusion of young people with a 

learning disability into youth and 

community settings.  Be prepared 

to make some changes to your 

activities and resources to ensure 

they are able to be accessed by the 

whole group.
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SECTION  

6
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Be Positive!        

Key learning:
We have included some tools that you may 
find useful in your planning to welcome and 
include all children and young people. It is 
not intended that you need to use all the 
tools, but rather pick and use the ones that 
best suit your setting.

TOOLS
Tool one:  focuses upon developing your 
setting to make it as inclusive as possible. 

Tools two - six:  focus upon planning 
support for a specific child or young 
person.  This work is likely to be most 
successful when you are able to involve 
the child/young person (dependent upon 
their age and ability), the parents or carers 
and those directly working with the child/
young person in the planning process.

PERSON-CENTRED APPROACHES
Many of the tools incorporate person-
centred approaches and all are based upon 
the same principles:

l		Keep things simple, focus upon a few 
changes to make the setting/group 
more welcoming and/or accessible to 
the child.

l		Keep involving the child/young person 
and their parents/carers as much as 
possible in the process.

l		Keep positive, if something is not 
working don’t view it as a personal 
failure or fault or as a sign that ‘nothing 
is going to work’.  There is learning to 
be considered and incorporated into 
future planning.

LEARNING 
DISABILITY - 
WHAT ARE 
YOU GOING 
TO DO?
So what does all this 
mean for your setting 
or group and how 
can you best plan to 
welcome and include 
a child or young 
person with a learning 
disability? 
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Tool One:    
Take Three!

l	What are they?

l		Who would you need to consult 
with, enlist and inform?

l		When are you going to make the 
change?  When are you going to 
review the change?

l		How will you make the change and 
what are the first steps?

Using this simple tool, consider three changes that could be made to 
your setting that would make it more inclusive for all children and  
young people.  When deciding on each of these changes, you will  
need to consider:

Changes to be made to the setting What/who/when/how?
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Tool Two:    
A Positive Plan!Tool One:    

Take Three!

49

This tool can be used as a simple aide - memoire to 

help you plan support for a child or young person 

with a learning disability in your setting. 

P

O

T

S

I

I

V

E

Preparation

Opportunities and activities 

Skills and talents

Inclusion

Time

IT/Equipment and Resources

Value

Environment

6
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Tool Two:    
A Positive Plan!

P – PREPARATION Before the child 
starts at the setting/group, what information 
do you need, who do you need to talk to?

O – OPPORTUNITIES What are the 
opportunities in the setting to develop the 
child’s/young person’s social skills, life skills 
and independence? What activities does 
the child/young person enjoy and provide 
opportunities to mix and have fun?

S – SKILLS & TALENTS How will the 
child’s talents and skills be encouraged and 
developed?  Would a person-centred plan 
be useful to support planning for the child/
young person?

I - INCLUSION What is needed to 
ensure the child feels welcomed and 
included?

 T – TIME How will you ensure the child 
has sufficient time to undertake activities? 
When will time be made to share and 
review progress with parents/carers/staff and 
volunteers? Has time been given to agree a 
plan if things go very wrong during a session?

I – IT & EQUIPMENT What equipment 
and/or technology would be useful?

V – VALUE How will successes be valued 
and celebrated?

E – ENVIRONMENT What changes 
in the environment might help the child 
settle? For example, quiet area, visual labels/ 
schedule.
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This is more a process than a specific tool.  We have provided two 
different templates for one page profiles that will be a starting point to 
allow staff and volunteers to get to know a young person, to understand 
how best to support him/her and to agree future goals.

ONE PAGE PROFILE –  
VERSION ONE
Like and admire 

The profile starts with everything that others 
like and admire about the child or young 
person. This does two things:

l		It tunes those reading it into the positive 
side of the person.

l		It gives the reader a real flavour of who 
the person is.

Important to 

This section looks at those things that the 
person tells us are important to them.   
They are the child/young person’s choices 
and preferences. 

Important for

The third section is about the current 
support that a child/young person needs but 
does not necessarily choose.  For example, 
many of us need to use glasses to read but 
few people would choose to use glasses if 
they didn’t need to and the same is true for 
medication.  Generally this section looks at 
issues around health and safety.

The remainder of the template considers 
the future for the child/young person, what 
is likely to be important to and for the child/
young person and action planning to achieve 
agreed goals for the child/young person.

ONE PAGE PROFILE -  
VERSION TWO
Again, this starts with what we like and 
admire about the child/young person.  The 
remainder of the template focuses upon 
what is important to the child/young person, 
how to keep the child/young person safe 
(i.e. important for the child/young person) 
consideration of his/her communication and 
the goals for the child/young person.

Please note that this is a very introductory 
explanation of the person centred planning 
process. 

If you would like to know more, please 
contact Positive Futures or have a look at the 
following websites:

The Learning Community for  
Person Centred Practices  
www.elpnet.net

Helen Sanderson Associates  
www.helensandersonassociates.co.uk

Tool Three:    
Person Centred  

One Page Profiles
Tool Two:    
A Positive Plan!

51
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One Page Profile:      

Version One… For Kirsty

What we like and admire  
about Kirsty:

She is caring and friendly. 
She loves animals and younger children and is 
very kind to them. 
We really admire her determination.

What is important to Kirsty:

Her family.  
To have fun (loves ‘girly’ things; make-up, 
shopping). 
To have a treat day on Saturday (for example, 
shopping or cinema) after exercise and hard 
work during the week. 
Kirsty has told us the following is important to 
her;

“To know what activities are planned for me.” 
“That I am being listened to.” 
“That I have control over decisions about me.”

What is important for Kirsty so she 
remains safe and healthy:

Careful diet and exercise plans. 
Any cuts dressed asap to prevent infections. 
That staff understand Prader-Willi and 
importance of diet/exercise programme and 
positive behaviour management strategies. 
To be kept active and occupied - clear 
schedule of activities needed.

What will be important to …  
Kirsty in the future

To continue to be listened to. 
To be involved in activities with other young 
people of her age.

 What will be important for …  
Kirsty in the future:

To plan transition to Adult Services with 
Kirsty and her family.

Goals for Kirsty:

To continue to integrate into groups (for 
example, weekly girls group - shopping/ 
cinema/meals out). 
To start to manage money (for example pay 
for ‘treat’ activities on Saturdays).

Date to review this profile March 2012

Who is involved in this profile  
(e.g. child/parent/staff) Kirsty, mum, staff, Trust staff
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One Page Profile:      

Version One… For Kirsty 6
What we like and admire about …

(child/young person):

What is important to the … 

(child/young person):

What is important for the … 

(child/young person):

(for example, to stay safe and healthy)

What will be important to … 

(child/young person) in the future:

 What will be important for …

(child/young person) in the future:

Goals for … (child/young person):

Date to review this plan

Who is involved in this profile …

(including child/young person  
and parent)

Tool Three:    
One Page Profile –  

Version One
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One Page Profile:    

Version Two
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Tool Four:    
Traffic Lights!

This tool can be useful when you are 
agreeing goals and involved in action 
planning for a child/young person.  
Complete this exercise with the child/
young person, or from their perspective, 
to review support and planning in terms 
of what to stop continue and start doing 
in the group. Again your starting point 
is what is important to the child/young 
person and what is important for  
him/her.  The discussion then with the 
child/young person and those involved in  
his/her support is what isn’t working 
and needs to be stopped (red light), 
what is working and should be continued 
(orange light) and what would be 
helpful to start doing (green light).
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Tool Four:    
Traffic Lights!Tool Four:    

Traffic Lights!

57

What is important TO me: 

(for example, relationships, interests, 
hobbies, talents, hopes, dreams)

What is important FOR me:

(for example, health, safety, medical, 
physical, equipment needs)

Red light!  
Things to stop doing …

Orange light!  
Things to continue doing …

Green light!  
Things to start doing …

6
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Tool Five:    
Working/Not Working

Tools five and six are useful to consider what is 
working or not working in terms of the support 
and plans for the child or young person. 

Working/Not Working is a great tool when 
something isn’t working and you aren’t sure 
why.  It has all the elements of good negotiation 
through allowing everyone to express their 
point of view, highlighting areas of agreement 
and clearly identifying areas of disagreement.  

It is as simple as it looks.  You seek the views 
of all the key people involved about what is 
working and what isn’t working in a particular 
situation, for example, what is working or isn’t 
working for a young person with a disability 
attending a youth club.  So you would seek the 
views of the young person, other young people 
and the youth leaders about the current issues.    

Who’s Perspective Working Not Working

Child/young person

Parent/carer

Staff/volunteers in 
setting/group

Other (e.g. other 
young people and/or 
professionals involved)

Actions planned on the basis of Working/Not Working tool  
(What is the action/when is it going to happen and who’s responsible for the action)
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Tool Six:    
4 + 1

Tool Five:    
Working/Not Working

59

This tool is a simple but logical reflective tool.  It 
asks you to consider four key questions before 
leading on to plan future actions.

‘What have we tried?’ prompts you to 
summarise all the things you have done around 
the situation without reference to the outcome.

Next you need to list ‘What has been learnt’ 
based upon what has been tried.

The third question asks you to consider the 
things you are pleased about in relation to the 
situation, followed by the question ‘What are 
we concerned about?’

The final question should only be attempted 
when you have worked your way through the 
other four and is answered on the basis of your 
conclusions from them.  

1. What have we tried?

2. What have we learnt?

3. What are we pleased/proud about?

4. What are we concerned about?

Based upon the above,  
what are we going to do?

6
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Being Positive About …     

Inclusion at Ballymagee 

Youth Club, Bangor

Individual person centred plans help 
leaders to know and understand the young 
people and they have been welcomed 
and supported in a caring and nurturing 
environment.  The leaders have encouraged 
and enabled the involvement of people with 
a learning disability by creating and adapting 
activities and resources.  The achievements 
and contribution of the young people with a 
learning disability have been recognised and 
celebrated, just as others, in a number of ways 
including ‘Star of the Month’ awards.  Regular 
specific exercises which include all the young 
people help to promote an understanding 
of difference and break down barriers.  The 
other children there have accepted the 
inclusion of children with a disability as ‘the 
norm’ and friendships have developed. 

14 year old Alex attends a weekly youth 
club there and says it is “great”. He likes all 
the leaders especially one who is “funny 
and makes me laugh!” He has made a close 
friendship with one other young person and 
he looks forward to going every week to see 
her and his other friends.  Alex loves running 
around and especially enjoys a game of dodge 
ball which they all play in the sports hall.  He 
also goes along to the summer schemes at 
the centre and enjoys catching up with his 

friends.  The best part of the scheme for Alex 
is the water fight on the last day!

Children within the group have gained 
knowledge and understanding of learning 
disability and a healthy respect for others who 
are different from themselves.  The stigma 
of learning disability is being removed at an 
early age.  This benefits not just the group 
themselves but the wider community.

A great success story in Bangor has been the inclusion of many young 
people with a learning disability into the Ballymagee Youth Centre and 
its various youth clubs and summer schemes.  For the past six years the 
Centre has worked with Positive Futures, the Youth Service and young 
people to become as inclusive as possible.  



61

Be Positive!     
Key learning:

61

 

 

 

 l  A few simple changes can make a big difference to a child or young person.

l  Keep involving the child or 

young person and his/her 

parents/carers as much as 

possible throughout the 

time that he/she is involved 

with your group.

6

 
l  If things don’t work out 

first time or don’t go to 
plan, change the plan.

 

l  Inclusion of children and young people 

with a learning disability into your 

setting will help to challenge and 

change the stigma often associated 

with learning disability. 

  l  Other children and young people will benefit from the inclusion of peers with a learning disability in terms of developing understanding and acceptance.
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BE POSITIVE! 
FINAL 
THOUGHTS 
FROM YOUNG 
PEOPLE  
ABOUT…

1. The Manual 

Dean thought the manual was a good idea. 
He said  

“It would help people understand 
others’ points of view.”  

He thought the stories were a big part of 
it.  They gave a true reflection of what it is 
like for someone with a learning disability - 

“ the reality.” 
He thought the exercises could make a 
difference.  They might help people to 

understand how it feels to have difficulties.  
He thought that these  

“little steps could make a big difference.”

Based upon a discussion between  
Julia Sloan (Family Worker) and  

Dean (20 years old), Bangor

Tristan also liked the idea of the manual. 
He said,  

“It puts people’s stories out there and 
lets people understand what  

Positive Futures does, and how they’ve 
changed people’s lives.  It shows how 

other people can help.” 

Tristan liked the exercises.  He said  
“They would help people in a youth 
club or other community group to 

understand what it is like to have a 
learning disability and to help them to 
know how it feels to be bullied, and they 
can then make sure the other people in 

the youth club don’t bully.”  

Tristan was very interested in the facts 
about learning disability.  He didn’t believe 

them at first, but when he realised  
they were true, he said he was  

surprised by them.

Based upon a discussion between  
Julia Sloan (Family Worker) and  
Tristan (18 years old), Bangor

SECTION  

7
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“Volunteering is fun and rewarding.  

It gives you the opportunity to learn 

new skills and make a difference.  It 

is satisfying to know you are helping 

people to live full and valued lives.” 

 
“The atmosphere was always electric 

and Positive Futures on a Friday 

afternoon became a cracking start to 

my weekend.”

 
“The experience has taught me a lot 
of skills such as good communication 

and patience.”

 
“This experience will be one 

I will never forget.”

 

“Working with people with 
disabilities no longer seems like such a challenge and I have found it to be a 

very enjoyable experience.”

 
“I look back fondly on my days 

volunteering with Positive Futures, 
know I was appreciated and do 

believe the experience has served me 
well for my life.”

2.  Volunteering  

What volunteers from Fermanagh, 
Derry/Londonderry, Bangor and 
Lisburn have told us about their 

experiences: 

“It’s so brilliant that I’ve been 
able to share so many wonderful 
experiences -  whether it’s Duke 

of Ed expeditions or buddy groups 
or just helping out with various 
activities.  The people I’ve met 

and all the times we’ve had have 
all been magnificent!”  

“… the activities I am involved 
with are enjoyable for the young 
people but I enjoy them as well.  
The experience I have gained 

through volunteering I wouldn’t 
have been able to get through 

school.  I get great satisfaction … 
as I know the activities make a 

difference in their lives.” 

7
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“The Mental Health of Children 
and Adolescents in Britain”, 2007 
Foundation for People with Learning 
Disabilities

A National Survey of Public Attitudes 
to Disability in Ireland, 2011 
National Disability Authority

Office for Disability Issues –  
Disability Statistics, 2011

“Paying to Care - The Cost of 
Childhood Disability”, 1998 
Joseph Rowntree Foundation 

“Valuing People: A New Strategy 
for Learning Disability for the 21st 
Century”, 2001  
Department of Health 

“Valuing People Now: A New Three 
Year Strategy for People with Learning 
Disabilities”, 2008 
Department of Health 
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LINKS
www.cafamily.org.uk   
Contact-A-Family

www.deni.gov.uk   
Department of Education (NI)

www.dh.gov.uk 
Department of Health (UK)

www.dhsspsni.gov.uk 
Department of Health, Social Services and 
Public Safety (NI)

www.dofe.org 
Duke of Edinburgh Award

www.elpnet.net             
Learning Community for Person- Centred 
Practices

www.equalityni.org 
Equality Commission for  
Northern Ireland website

www.helensandersonassociates.co.uk 
Helen Sanderson Associates

www.josephrowntree.org.uk 
Joseph Rowntree Charitable Trust

www.mencap.org.uk 
Mencap

www.nas.org.uk 
National Autistic Society

www.positive-futures.net 
Positive Futures

www.youthnetni.org.uk 
Youthnet



POSITIVE FUTURES FOR 
CHILDREN & YOUNG PEOPLE!

IN
C

LU
SI

O
N

 M
A

N
U

A
L

PO
SI

TI
VE

 F
U

TU
RE

S 
FO

R 
CH

IL
D

RE
N

 &
 Y

O
U

N
G

 P
EO

PL
E

Inclusion Manual 
A practical manual to 
promote the inclusion 
of children and young 

people with a 
learning disability in 
community settings


