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‘I’ve learnt that like..other carers we face problems with isolation, 
frustration and barriers to accessing help, support and employment... 
I’ve met new friends and developed a whole social network of 
support.  I’ve learnt new business skills and I’m now taking the lead in 
setting up a new Social Enterprise...’ Parent

Positive Futures

Creating Opportunities 
and Changing Lives

Best practice manual



Creating Opportunities and Changing Lives
‘I know they are being looked after and are safe so I have  
no worries about them...’ Parent

This manual celebrates some of the outcomes of the  
Project ‘Creating Opportunities and Changing Lives’ for 
 children with a learning disability and their families who 
benefitted from new childcare support in their own homes  
and in the local community.

We are grateful for the funding support and involvement of the 
Department of Agriculture and Rural Development (DARD). 
We would also like to acknowledge key partnerships with the 
Western Health & Social Care Trust (WHSCT), the Western 
Education and Library Board’s (WELB) Youth Service, MeUnltd, 
local primary and special schools, childcare and community 
groups in the Derry/Londonderry area that were all central to the 
success of this project.
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The Project aimed to demonstrate how 
a range of flexible and creative childcare 
options could support children, living in rural 
Derry/Londonderry, who experience exclusion 
from ‘mainstream’ provision on a daily basis 
because they have a learning disability and/or 
additional needs.

The Project also addressed challenges 
experienced by parents of children with 
a learning disability such as isolation, 
difficulties in accessing childcare support and 
subsequent exclusion from the workforce. 

In particular the Project drew on innovative 
practice in creating opportunities for parents 
of children with a learning disability to channel 
their considerable skills and experience, into 
the development of a childcare resource 
for themselves and families in similar 
circumstances. 

about the Project
‘Include everybody whether or not they have a disability.’   
Young person

Positive Futures’ Rural Childcare Project ‘Creating Opportunities and Changing Lives’, funded by 
the Department of Agriculture and Rural Development, ran from November 2009 to March 2011. 
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about this Manual
‘It is great that we had access to this interactive, fun, interesting  
and challenging programme from Positive Futures.’   Youth worker      

This manual details the learning from the 
Project as a resource for other childcare 
and community organisations to develop a 
welcoming environment for children with a 
learning disability.  We hope that organisations 
will use the practical examples of best 
practice included in this manual to try out in 
their groups and share in the benefits of being 
truly inclusive. 

In Part One we share what we tried and 
the lessons we learned when working with 
children with a learning disability and their 
families to develop childcare support at 
home and in the community. We focus upon 
childcare at home, childcare in the community 
and the Valuing Differences programme used 
with childcare and community groups.

In Part Two parents of children with a 
learning disability tell their stories of how the 

Project supported them to access training, 
employment and to develop an innovative 
childcare business to support other parents 
who have children with a learning disability. 
Parents tell of their challenges in relation to 
their caring responsibilities as well as the 
social, economic and emotional barriers they 
face and how they have worked together to 
address and overcome these disadvantages.

We are extremely proud of the achievements 
of all the children and parents who have 
been supported by the Project, and wish 
to extend our thanks to the new Approved 
Home Childcarers, our staff and volunteers, 
local schools, childcare and community 
organisations for their wholehearted 
engagement in this Project.
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Part One
Children, families and childcare  
support at home and in the community
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‘It’s a focus, a great goal for him.  
It has made a huge difference to me.’   
Parent
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supporting children at home 
‘I have been so happy with the support offered by Positive Futures staff 
that I am now using more of them from the Approved Home Carers 
list and pay them through the direct payments scheme. I think the main 
benefit is the peace of mind.’ Pamela, parent    

One aspect of providing a range of flexible 
childcare options for families was the 
development of support for children at home. 
To provide this support we developed a 
new bank of Approved Home Childcarers 
who could provide childcare for children 
with disabilities at home within the Derry/
Londonderry area. We provided two 
Approved Home Childcarer induction training 
programmes (delivered by NICMA, Northern 
Ireland Childminding Association). We also 
provided three paediatric first aid courses 
(delivered by Bluelight Medical and Rescue 
Emergency Care) to participants who had 
completed the Approved Home Childcarer 
training and to other childcare practitioners 
(e.g. classroom assistants) to enable them 
to be eligible for formal approval as Home 
Childcarers by the Western Health & Social 
Care Trust (WHSCT). Finally we supported all 
participants who completed the Approved 
Home Childcarer induction training through 
the process of formal approval as Home 
Childcarers by the WHSCT.

The Approved Home Childcarer induction 
training provides recognised status for people 
providing care in a child’s own home. All 
Approved Home Childcarers undergo checks 
required by Health and Social Care (H&SC) 
Trusts to ensure they:

n  are 18 or over

n	 	have a childcare qualification or have 
attended an appropriate Approved Home 
Childcarers induction training programme

n	 	have completed specialist paediatric first 
aid training

n  have clear police and social  
 services checks. 

The benefits to parents are:

n	 	that these carers are approved by 
the H&SC Trust and that they have an 
understanding of children’s needs and 
what to do in an emergency; and 

n	 	if eligible, they will be able to access 
financial support through the childcare 
element of the Working Tax Credit  
or through employer-supported  
childcare vouchers.
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What we tried 
>	 	Connected with rural families who have 

children with a learning disability and/or 
additional needs

>	 	Trained a bank of Approved Home 
Childcarers who could support children 
with a disability at home and in the 
community

>	 	Supported all participants who had 
completed the Approved Home Childcarer 
induction training through the formal 
process of approval by the WHSCT

>	 	Used person-centred planning to plan the 
support at home to meet the individual 
needs of the child

>	 	Provided regular support to families 
through the new childcare resource to 
support parents in their caring roles and to 
enable them to access opportunities for 
training and employment.

>	 	Parents need to know that their children 
are safe and supported by trusted and 
trained Approved Home Childcarers

>	 	Staff and volunteers who are working as 
Approved Home Childcarers need to be 
well supported and supervised to ensure 
high quality childcare support

>	 	Staff and volunteers working as Approved 
Home Childcarers value a person-centred 
approach to support and supervision.

What we learned
‘Monique looks forward to it....She has 
clicked with her worker. this makes a massive 
difference to me as she can do things she 
used to do that I can’t do anymore, and I 
know she is safe and with someone  
she likes.’ Linda, grandmother/guardian 
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the difference the project has made...  
...from an approved Home Carers’ view, Lindsey  
‘I used to work for Positive Futures in a supported living environment and always found the organisation 
good to work for. When I moved house I was happy to apply for this support worker post as I liked 
the person-centred approach used by Positive Futures.  As a support worker for Positive Futures I also 
help young people with learning disabilities join in activities in their local communities. 

through Positive Futures I have done a paediatric First Aid course which has 
given me confidence to deal with injuries or accidents if they happen and now I 
carry a First Aid kit in my car. the NICMA Approved Home Childcarers induction 
course was a good introduction to caring for children, including the assessment 
of risk and providing activities that the children enjoy.   Since getting both of 
these qualifications I have applied and been accepted as an Approved Home 
Childcarer.  this means I can be taken on by families to look after children in their 
own home.  through my experience with Positive Futures working with both 
adults and children who have learning disabilities, I feel so much more confident 
providing care for people.

I have enjoyed working for Positive Futures and I found that the children I 
supported all gained confidence, social skills and skills in their chosen activity.’

...to Joanne & adam at home 
 ‘Joanne (aged 8) and Adam (aged 10) are brother and sister, both with a learning disability and autism. 
Joanne’s disabilities are more severe and complex than Adam’s.  Joanne has a very short attention span 
and gets frustrated quickly which results in biting, nipping, banging her head and hurting herself and 
others. She has chronic constipation and complex sensory needs. Joanne loves attention and getting 
out to go places. She has a great sense of balance and has an endless amount of energy. Adam has very 
limited speech and gets frustrated when he can’t communicate what he is looking for, but will not give 
up till he gets it. He is pleasant and easy going and enjoys his Wii and t.v. He also enjoys being outside 
with his daddy and cleaning with the spade and wheelbarrow. 

Day to day life with the children is hard work, very hard work. It 
would be nice to get a day that runs smoothly but you don’t get 
that. You have to be a step or two ahead of them all the time. Adam 
and Joanne’s needs are so difficult to meet that we cannot call on 
family to look after them. It also has a serious effect on family life as 
we can’t do things together as a family. It has helped us as parents 
knowing that our children are being well looked after with capable 
girls. It has given us the opportunity to do other things together, if 
only to sit and have a cup of coffee in peace or to spend some time with our other daughter. I have 14 hours 
direct payment for carers for Joanne and Adam but it is not easy to find carers who can look after them.  I 
have been so happy with the support offered by Positive Futures’ staff that I am now using more of them from 
the Approved Home Carers list and pay them through the direct payments scheme. I think the main benefit of 
Positive Futures is the peace of mind. I trust the girls and the children love being with them.’   Pamela, Parent 
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A key element of the project was supporting 
rural families with children with learning 
disabilities. Home visits were carried out for 
each of the families involved in the project and 
assessment work undertaken to establish the 
child’s strengths, interests and areas of need 
including comprehensive risk assessments. 
On the basis of this work, support for the 
child was planned within local childcare or 
community organisations. As the staff got 
to know the children and families, person-
centred plans and inclusion webs (see 
information later in the manual for an outline 
of these tools) were completed to ensure the 
continuation of high quality childcare support. 
This person-centred approach ensured that 
children were engaged in activities on an 
individual and group basis that matched 
their interests. Also staff and volunteers were 
matched as much as possible with children 
to ensure that the approach to support met 
the individual needs of the child and that 
adequate levels of support were provided. 

Training in first aid, child protection and 
person centred awareness was provided 
during the Project. Children’s progress was 
monitored and reviewed through home 
visits, team meetings and person-centred 
supervision for all staff and volunteers. 

 

supporting children in community groups  
with trained childcare staff and volunteers
‘Positive Futures support has improved Aine’s confidence, in particular 
with people. It helps her socialise and make more friends.  
She enjoys doing things with people and joining in with activities.  
It has improved my confidence in letting Aine go do things without  
me and letting her be more independent.’     Joanne, parent 

‘this came at a good time for 
Courtney as she is preparing to 
go to secondary school, so she 
gets to mix with her peers. It also 
gives her independence and 
the chance to try things without 
her mother who she depends 
on a lot. If it went on for longer 
it would definitely make an even 
bigger difference to my life, 
particularly in regard to the carers 
(training) days.’ evelyn, parent 
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What we tried 
>	 	Engaged with rural families who have 

children with a learning disability and/or 
additional needs

>	 	Used person-centred planning tools to 
plan the support to meet the individual 
needs of the child within childcare and 
community settings

>	 	Provided trained childcare staff and 
volunteers to support children with a 
disability in local groups

>	 	Provided childcare to support parents 
in their caring roles and enable them 
to access training and employment 
opportunities

>	 	Ensured staff and volunteers working in 
community settings were trained, well 
supported and supervised.

>	 	Parents need to know that their children 
are safe and supported by trusted, trained 
childcare staff and volunteers

>  Children benefit hugely from being 
included in ordinary childcare and 
community activities. Their confidence 
grows, they learn new skills and become 
more independent but most of all they 
make friends and have fun!! 

>  Staff and volunteers working in  
childcare and community settings 
value and benefit from person-centred 
approaches to support and supervision.

What we learned
‘Positive Futures has given Joseph a place to 
go that is all about him, that’s independent 
from me at home. He feels more grown up 
and enjoys getting out. He feels special as 
it is a time just for him. It gives me a break 
when he is away, he is not as demanding as 
he used to be and I enjoy going to the carer 
(training) days.’ anne, parent
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Our Person-centred plans for childcare considered: 

Inclusion webs focused upon:

•  The child’s strengths, interests, hopes  
and dreams

• What we like and admire about the child

•  What is important to & important for the child

•  Communication used by the child (verbal 
and non-verbal)

•  Matching staff in terms of personality, 
interests, approach to activities and  
child’s needs

•  Our learning from the child’s behaviour 
and communication to inform our plans.

•  The current inclusion of the child in their local community and in  
different aspects of their lives e.g. involvement in local church  
and faith communities, in sports and leisure opportunities  
and in arts and cultural activities

•  Increasing inclusion and the support needed to  
promote this inclusion.

‘Brandon always looks forward to going out and 
enjoys it. He did hip hop dance and liked it but felt 
uncomfortable because it was all wee girls. Now he 
really likes the wall climbing.’ ann, parent 
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Our person-centred reviews and work with  
childcare staff and volunteers included  
the use of the following tools:
• What’s working/what’s not working

• 4 + 1 

•  What have we tried? 

•  What have we learnt? 

•  What are we pleased about?

•  What have been the challenges?

•   On the basis of this learning, what are 
our plans for the future?

‘trying something new has been 
important for David. It has helped with his 
independence and he enjoys getting out 
with different people. It has also helped 
him become more confident when using 
money and looking after his own money. 
It gives me a few hours break when he 
is away as I know that he is safe with 
someone else and that he likes  
being with them.’ rhonda, parent  

‘He is attending activities where 
he feels supported and valued 
(because of friendship links) and 
this is invaluable. It is important 
as the sports activities drive him 
towards independence and 
self-identity but Gabriel needs 
the extra support to do things 
without his family.’ ann, parent   
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the difference that the Project has made... 
...to ryan, football fan!  
‘ryan is eight, he has Down’s Syndrome and is 80% deaf. He uses two hearing aids. He has no awareness 
of danger and has to be supervised at all times. He isn’t toilet trained. He has learning difficulties and 
communication is a big problem. He has low muscle tone especially in his arms and hands so he cannot 
dress himself. His strengths would be that he is a friendly outgoing boy who enjoys communicating with 
others and particularly enjoys time with other children. He likes to be involved in all activities. He is loving 
and well behaved and can walk and run independently in safe areas. He can feed himself and can use 
Makaton along with limited speech.

through Positive Futures, ryan is now able to go and play football on a Wednesday afternoon which he 
wouldn’t be able to do without support. He is also now more independent as he goes out without me. His 
play skills have improved as a result of this which has increased his confidence. He now mixes with other 
children in the community. It should benefit the whole of the community, not just Ryan, as they learn to 
understand and accept him.’

‘the service has given us as a family free time to do other activities which we may not be able to 
do with ryan present. this in turn reduces the stress levels for me as a single parent and for ryan’s 
brother and sister, which I think is very important.

I find Positive Futures is a great organisation. It’s well run and staff are very professional in working 
and dealing with our family. I would encourage other families in the same position as mine to take 
up the services that Positive Futures have to offer. It really eases the stress level knowing ryan is 
happy and safe. For the future I hope Ryan will be more confident and independent in his everyday 
life.’  David, father   
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... to Dale, Judo Kid! 
‘Dale is an eleven year old boy with lots of different 
complex problems and needs. He has very little 
speech and has great difficulty with any fine motor 
skills due to his ataxia e.g. feeding himself. Dale needs 
a high level of care 24/7. Dale would go in the deep 
end of a pool or investigate a fire or could choke on 
a piece of food if he is not watched closely. this is why, understandably, our wider family circle don’t 
like to take on the responsibility of looking after him, even for a few hours.  In spite of these problems 
he is always smiling and happy. Dale loves to meet and play with new friends.

Dale has got so much from Positive Futures help and support like meeting new friends and joining a 
Judo Club where he has been accepted with children from mainstream backgrounds.  It’s also great as 
other children learn that everyone is not the same. He feels like a big boy going out without his parents. 
The carer from Positive Futures who takes Dale to Judo is so good, we have total confidence in the 
support for Dale and know that he is safe and happy when he is out. Dale really looks forward to a 
Friday night when she arrives to pick him up, his face lights up with joy.

Positive Futures has really helped us as a family. It has given us time for Dale’s sister Nicole (age 14) as 
all our time was spent with Dale and his needs. Even having the time to take her out for tea and spend 
some valuable time with her has been important to us all. It has also helped our relationship as a couple, 
to just get time to sit down and talk without interruption or have time to do practical things like sorting 
out the bills... We hope as Dale gets older he will get lots more opportunities like Positive Futures as it 
has helped our family as a whole. We all get so much from this.’   sandra and Phillip, parents

...to Joanne & adam out & about!  
‘Joanne gets out a lot more now. She loves to go for walks but as Adam doesn’t like to walk we couldn’t 
take her out very often. She always hated shopping but the girls have taken her into shops when it is quiet 
and now she has got used to it and even enjoys looking at things. Joanne definitely enjoys the visits. She is 
always waiting to go out with the girls and gets her coat as soon as she sees their car.  
A smile comes on her face when the girls arrive. this has helped her social interaction greatly 
and has also made shopping trips with us much easier when Joanne is with us’. 

‘Adam is now able to go to Boy’s Brigade which has 
helped with his social skills with his own peer group and is 
the only activity which he goes to that is a mainstream 
youth organisation. Adam is always ready and 
waiting to go. He loves to go out with his worker 
but he couldn’t cope with 28 boys on his own. 
He is now coping very well with other children 
and it is good to have someone there who 
understands him if he gets in a strop. Adam 
really looks forward to it and has his stuff ready 
before she gets there.’ Pamela, parent
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supporting childcare and community groups 
through the Valuing Differences Programme 
‘one young person (who attends a school for young people with a 
learning disability) gave the other group members personal experience  
of issues/barriers which can arise.’ Youth worker

What we tried 
>	 	Planned a six session ‘Valuing Differences’ 

programme that groups could use as a 
whole programme or use specific activities 
to welcome and include children with a 
learning disability

>	 	Supported local groups to use the 
programme with the children and young 
people in their setting

>	 	Supported staff in community groups to 
evaluate the programme with the children and 
young people involved. 

What we learned
>	 	Children with and without a disability 

can learn from the ‘Valuing Differences’ 
programme 

>	 	Children found the programme fun, 
interesting and challenging 

>	 	Activities gave children without a disability 
the opportunity to listen to and learn from 
children with disabilities

>	 	Person-centred evaluation tools were 
useful for reviewing and evaluating 
activities in the setting.

Another aspect of the project was supporting local childcare and community groups to promote 
inclusion through the use of the ‘Valuing Differences’ programme, a disability awareness training 
programme for use with children and young people.

‘Plan and include all  
your friends.’  
Child/ young person
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the difference the project has made...  
...from a Youth Worker’s Perspective – Joe  
‘My co-worker Lyndsay and I were delighted when we got the valuing Differences 
material from Positive Futures.  It suited what we were trying to do exactly.  Cornshell 
Fields is an isolated community in the Culmore area and that has an impact on the 
support and services offered to their young people. They also have a significant number 
of young people with a learning disability in the area but few facilities.  

the material was particularly good as it did not seem like we were doing disability 
awareness training. It was disguised learning which just seemed like fun things to do. All 
the young people in the group engaged with the activities and then had really useful 
discussions about the issues raised.  the group consisted of 6 or 7 young people and 
included one young man who attends a school for pupils with a moderate learning 
disability.  He was able to give the group, who are all his mates, his personal experience 
of issues such as feeling excluded and being labelled.  It was good for him to be listened 
to and even better for the rest of the group to see things from his perspective although 
there has always been a high level of support within this peer group for their friend.

It is great that we had access to this interactive, fun, interesting and challenging 
programme from Positive Futures.’
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aims 
To encourage an open discussion  
about disability

•  To help young people identify what they 
believe/don’t believe in relation to  
learning disability

•  To challenge some misconceptions  
about disability.

Preparation
You need a clear space so group can move 
freely around the room.  Three large sheets 
of paper should be put on the walls with the 
following written on them:  Agree/Disagree/ 
Don’t Know (optional)

Make two lists of statements which people 
could either agree or disagree with. The first list 
should be fun statements such as:

•  Man United are the best football team  
in the world

• Big Brother is rubbish

• Your school/youth club is the best in town

The second list should contain statements 
which some people may believe about people 
with disabilities such as:

•  Young people with a learning disability should 
have special youth clubs just for them.

•  Young people with a learning disability 
should be allowed into our youth club one 
night a week

• Our youth club is open to anybody

activity
Beginning with the fun statements ask the 
young people to listen to each statement and 
then move to the page on the wall with their 
answer. If they agree with the statement they 
go and stand beside the word ‘Agree’ and if 
they disagree they go to the word ‘Disagree’. 

When the groups are at their chosen answers 
ask one or two people why they chose that 
answer and then, if anyone wants to change 
their opinion, they can move.  Allocate more 
time for discussion when the more serious 
second group of statements are being used. 

You may choose to record the main arguments 
for and against the statement but this is 
optional. It is important to keep the action 
going or the group will lose focus. 

Conclusion
Regroup to review what happened. This can 
take the form of a group evaluation, using a 
flipchart to record answers, under the headings:

•  What went well?

•  What didn’t go well?

•  What was learnt in this activity?

•  From what we learnt, what do we  
need to do next?

 ‘once we introduced the 
statements on disability there 
was an even greater level of 
discussion.’ Youth worker

Valuing Difference:  
Do you agree or disagree?
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aims 
• To develop empathy with victims of  
 name calling

• To discourage future name calling  
 within the group.

Preparation
You need a pad of post-its or sticky labels and 
some pens or markers as well as a few simple 
games, e.g. ludo or snakes and ladders.

activity
Give each person in the group a post-it or sticky 
label and ask them to write on it a name that 
they have heard people with a learning disability 
being called.  Gather them in and then give one 
to each person in the group. They must stick the 
post-it/label on themselves and then, in small 
groups, do some simple group tasks such as 
play a board game. Allow games to continue for 
about 10 to 15 minutes.

An alternative version can be used if the group 
are together for a few hours or more. They can 
do the first part of the activity and then go away 
to do their usual activities for the rest of their time 
and come together for the discussion at the end. 

Valuing Difference:  
LaBeLLinG!!!! 

Conclusion
After the activity gather the group to review 
what has been found out. Discuss how it  
felt to wear the label and how it would feel 
for anyone who is called those names. 
Record these feelings on a flipchart. It is 
good to keep a record of the feelings.  
Should any name calling happen within 
the group in the future, it can be used as a 
reminder of how the victim would feel. 

‘(the young people)...didn’t 
like wearing the labels, it made 
them feel different.’  
Youth worker

‘saying things hurts people…’ 
Child / young person
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aims 
•  To develop empathy with those experiencing 

social isolation or exclusion

•  To discourage attitudes which prevent others 
from joining in the group.

Preparation
You will need the Out & In Template for 
recording answers and pens or pencils as well 
as a flipchart pad and pen. 

activity
Divide into pairs and spread out so that each 
pair has their own space.

Each person is asked by the other, to think of a 
time when they have felt left out. They are then 
asked: ‘What made you feel ‘out’?’, ‘How did it 
feel?’ and ‘What happened or did not happen 
to make you feel left out?’  Information can 
be recorded on the template to help with the 
feedback. This is optional. If preferred, the activity 
can be discussion only. 

The whole group is brought back together.  Each 
person shares something about their partner’s 
experience of feeling left out – it is important 
that the young people are told that they must 
only feedback information that their partner is 
comfortable sharing with the larger group. 

The activity is then repeated with each pair 
talking about a time when they felt ‘in’ or included 
in a group. As before each young person gives 
feedback on their partner’s experiences. 

Feedback is recorded on a flipchart.

. 

Valuing Difference:  
Out and in and in and Out!!

Conclusion
After the activity gather the group to review 
what has been found out. This can take the 
form of a group evaluation, using a flipchart 
to record answers, under the headings:

• What was learnt from this activity?

•  From what we have learnt, what would we 
do differently in future?

‘Generated great discussion of 
views, opinions, feelings and 
thoughts on when young people 
felt included and excluded in 
personal events in their lives. 
very open and honest sharing.’ 
Youth worker

‘talk to friends when 
feeling left out.’ 
Child/ young person
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Valuing Difference:  
Out and in and in and Out!! template

Think of a time when you have  
felt left out. 

What made you feel ‘out’? 

How did it feel? 

 What happens or does not 
happen to make you feel left out? 

Discuss the answers above with 
your partner/ group.
 

Now think of a time when  
you felt ‘in’. 

What happened to make  
you feel ‘in’? 

What does it feel like to be ‘in’? 

Discuss the answers above with 
your partner/group.
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Valuing Difference:  
Get on your rubber Gloves!

aims 
•  To raise awareness of how it feels to  

have limited hand movement or  
poor co-ordination

•  To encourage empathy for people who have 
difficulty in carrying out certain tasks.

Preparation
You need one or more pairs of rubber gloves 
and a packet of Chewitts or similarly tightly 
wrapped sweets.

activity
Each person tries to unwrap a sweet while 
wearing a pair of rubber gloves. This can be 
done as individuals being watched by the rest 
of the group or a relay race of two teams trying 
to open 4 or 5 sweets per team.  There is a 
time limit which can vary according to the age 
and ability of the group. 

. Conclusion
Regroup to review what has been found out. 
Following a discussion about how everyone 
coped with the task explain that there 
are some people who experience these 
difficulties every day in carrying out simple 
activities which involve fine motor skills. Ask 
the group if it would be as much fun if you 
could never take off the gloves. Get the 
group to list other everyday activities they 
would find difficult to do while wearing these 
gloves such as tying laces, doing buttons or 
buckling a belt. 

‘this activity generated the 
greatest amount of laughter, really 
great fun.’ Youth worker

‘Some young people appeared 
to be beginning to consider what 
life is like for young people with a 
disability.’ Youth worker
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aims 
•  To raise awareness of how many differences 

there are between people

• To develop a belief that being different is good.

Preparation
You need two sheets of paper, each one large 
enough for a person to lie on and two thick, dark 
markers or crayons. Have a space large enough 
for both sheets of paper to be laid on the ground 
with room for people to walk around them. 

activity
Ask two of the young people (best if a boy and a 
girl) to lie down on the sheets of paper. Get two 
other members of the group to draw around their 
outline.  On one of the outlines write Same and on 
the other write Different.  

Game 1

This is good if you are limited for time.  Ask each 
young person to write inside the outline of the 
bodies’ one thing that is the same and one thing 
that is different about the two people who were 
drawn around. This includes the two people 
whose outlines were used. You will end up with a 
list inside each outline.

Game 2

Split the group into two teams, the ‘Same’ team 
and the ‘Different’ team. The two people drawn 
around are not in either team but the teams can 
ask them questions, e.g., colour of eyes etc.  You 
will need to keep a check on what is being written 
as this can get a bit competitive.  Give a time limit 
of approximately 5 minutes to each team.  

Valuing Difference:  
same Difference!!! 

Conclusion
After the activity gather the group to review what 
has been found out. Using the information on 
the outlines discuss whether we are more the 
same or different. Consider whether having 
blue eyes or brown eyes, for example, makes 
one person better than another. If appropriate, 
the discussion can move on to talking about 
differences in people with a learning disability. 
Aim to show that being different does not 
mean having less value.

‘this overall was good 
groundwork for what the 
valuing Differences programme 
is setting out to achieve....more 
work is needed to promote the 
understanding and empathy.’ 
Youth worker
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Valuing Difference:  
Describe and Draw

aims 
•  To raise awareness of how difficult it can be 

to communicate only using words

•  To develop empathy with people who have 
limited use of language and those who have 
limited body movements.

Preparation
You need a chair for each person doing the 
activity. Arrange the two chairs placed back to 
back and each pair of chairs spread out in the 
space available.  You will also need for each 
pair: sheets containing abstract shapes, a blank 
page on a clipboard (or something to lean on) 
and a pen, pencil or marker for drawing.

activity
Divide the group into pairs and spread them 
out so that each pair has their own space.

Give one person in each pair an abstract shape 
and the other a blank page and a pen, pencil 
or marker. Ask them to sit back to back. Ask the 
person with the shape to describe  
it as clearly as possible while  
their partner tries to draw what  
is being described. If there is  
enough time roles can be  
reversed so everyone gets  
a chance to draw  
and describe.

Conclusion
After the activity gather the group to review 
what has been found out. This can take 
the form of a group evaluation, using a 
flipchart to record what the group has learnt 
and how could we change our listening or 
communication in the future?

‘the young people are 
developing skills in listening to 
others….  It allowed for open 
and honest discussion which 
resulted in all the young people 
seeing how truly empathetic they 
all actually were.’ Youth worker
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Part two
support for parents & carers getting  
back into training, employment & business

‘I participated on both the It’s All About Me and the More About 
Me Social Enterprise Programmes.  I’ve learnt practical skills in 
terms of looking after myself, including self management, time 
management, communication, practical stress management, social 
networking, and also skills required to run a social  
childcare business.  I’m now involved in pioneering the  
set up of this new care business for children with a  
learning disability with other carers and it’s an exciting  
time for us all!’  Barbara, parent 
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This part of the Project was delivered in partnership with MeUnltd, a Community Interest 
Company that specialises in flexible and innovative personal development programmes 
for carers. MeUnltd offers a range of All-About-Me programmes that promotes carers’ 
self-esteem, confidence and motivation. 

The All-About-Me programmes all involve 
individual mentoring and one to one 
support to achieve personal goals in 
relation to health and emotional well-being 
in addition to accessing further training and 
employment. The carers involved in the 
programme were able to access a Give-
a-care scheme, a scheme operated by 
MeUnltd that enables local businesses, 
organisations and individuals to donate 
services and resources to support carers. 

The programmes delivered in this 
Project included:

•  All-About Me/Carers into Childcare 
(a group personal development 
programme)

•  Reach-Me/Carers into Childcare (an 
individualised programme to support 
the most isolated and vulnerable carers) 

•  More About Me/Social Enterprise 
Programme (an advanced programme 
supporting carers to develop new 
business skills and to establish a new 
childcare business for other carers).

A new Community Interest Company and 
childcare business All-Care Resolve is 
currently being established by the parents 
supported by this Project. The parents 
involved in the business are applying to 
Invest NI to provide additional business 
mentoring through their Social Entrepreneur 
Scheme to support the establishment of 
this new business.
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What we tried 
>	  Provided childcare support for parents 

to give them the time and opportunity to 
look for training and employment

>	 	Provided a range of personal 
development programmes in partnership 
with MeUnltd to support parents and 
carers into training, employment and 
business

>	 	Enabled parents to support other parents 
and carers in similar circumstances by 
setting up a childcare business.

>	 	The challenges that parents of children 
with a learning disability face means 
there is a need to take a step back and 
support the personal development of 
parents, nurturing their own well-being 
and resilience to enable them to develop 
the self-belief and skills to tackle training, 
employment and business opportunities

>	 	In order to support the most isolated 
carers in rural communities individualised 
personal development programmes need 
to be in place to engage these carers

>	 	Focused training, employment and 
business modules were needed as 
part of the personal development 
programmes to improve carers’ 
employability

>	 	The Give-a-Care Scheme operated 
by MeUnltd offers carers opportunities 
to access support from a range of 
local businesses, organisations and 
individuals to support their personal 
growth and help prepare them for 
training and employment. 

What we learned
‘I’ve learnt that I am not alone in caring 
for a child who presents challenges and 
has special ways like my son.  I feel I have 
support now whereas before I felt I didn’t...
the programmes have given me the 
confidence and positive thinking skills to think 
about doing this, whereas before I wouldn’t 
have believed in myself!’  Heather, parent  
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Module 4: 
Why Work, Why Train, Why Care?

Module Objectives:

•	  To look at the socio-economic 
benefits of choosing to enter 
employment, self employment, or to 
train, educate/re-educate yourself

•	  To look at the barriers you as a carer 
face in accessing employment, self 
employment, or to training, education 
or re-education

•	  To discuss ways in which these 
barriers can be overcome through 
confidence building, positive thinking, 
self-management and developing 
other key skills

•	  To conduct an individual skills audit 
and training needs analysis – so as 
to identify current skills, and possible 
future training /employment /self 
employment opportunities to meet 
your needs.

Module – Why Work, Why Train, Why Care 

all about Me/Carers  
into Childcare Programme content: 

Aim of Programme: 
To develop confidence, communication, time management and other 
self- management skills as a basis for promoting training, education and 
employment among carers of children with a learning disability living in 
rural communities in the Derry/Londonderry area. Below is an outline of 
one of the modules on the programme.
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the difference the project has made...  
 in terms of parents getting back to training and work 
‘It’s All About Me helped me realise that I am not alone.  I feel less isolated and I’ve learnt 
I have to take time out for myself.  the Programme is helping me look into doing a creative 
arts course through the open university so that I can one day look at running my own 
creative arts business.’   tracy, parent

‘through Its All About Me I began to focus on my own 
personal needs both socially and economically. I realised 
that I wasn’t doing myself or my children any good by 
staying at home all day everyday when I had good skills 
to put to good use.   After not working for more than 4 
1/2 years, I got myself motivated and decided to apply 
for a full-time job. I’m back in full-time employment having 
moved from the nursing sector into a new challenge within 
the sheltered housing sector. It’s demanding but very 
rewarding being back at work and  
trying to continue with my studies towards  
my degree.’  Mary, parent

‘It’s All About Me has made 
me think about looking after 
myself more so that I can be 
at my best to care for my 
two little boys who have 
autism.  I am going to plan 
more time out for me and 
with the help of the Mentor 
from the Programme I am 
going to get my Cv drawn up 
and apply for some part-time 
administration jobs using skills I 
once had!’   avril, parent 
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Module 3:

Marketing & Promotion! Defining 
and targeting the Market!

Module Objectives:

•	 	To clearly define the social business 
model being developed

•  To define what market are we in? Who 
are we marketing to? Who are the 
competitors?

•  To establish what is the market size/
anticipated demand for rural childcare 

•  To define what environmental 
factors do we need to consider e.g. 
legal factors, health & social care 
standards, etc

•  To clearly define promotional 
elements -  marketing name/brand 
for new social business, types 
of promotional tools to be used, 
marketing messages, and overall 
strategy.

Example of Module:  
Marketing & Promotion – Defining and Targeting the Market 

More about Me  
social enterprise Programme content

Aim of Programme: 
to explore the potential to set up an innovative user-led social enterprise 
aiming to meet the specific needs of children with a learning disability and 
their families in Derry/Londonderry and the rural hinterland. Below is an 
example of one of the modules in this programme.
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the difference the project has made...  
...to parents developing business skills 
‘I was involved in the More About Me Programme and have brought my nursing 
background and experience in planning care packages to help the group and the new 
social business development.  I’m keen to use my childcare qualifications to help in 
any way I can.  As a carer myself, I see the need for a service to provide much needed 
respite to carers of children with a learning disability and a specialist care service to the 
children.’  Sharon McC., Parent 

‘As a result of participation in the It’s All About Me and More 
About Me Programmes, I feel I am really part of something 
positive now.  I am much more assertive and feel more 
confident about the future.  I have Childcare qualifications 
but due to the stresses of caring for my son, I had to give up 
work a few years ago.  I am now involved in All-Care resolve 
which will allow me to put my skills and experience to good 
use in the future, working with other carers from my group.’   
sharon McG., Parent 

‘I’ve made a new network of 
friends and feel that I am more 
confident and less isolated 
now.  Both It’s All About Me 
and More About Me have 
helped me in this regard.  If 
someone had told me six 
months ago I’d be involved in 
a new social enterprise set up 
to provide care for children 
who have a learning disability 
I wouldn’t have believed it!  I 
really enjoy meeting up with 
the other women and we are a 
great source of support to one 
another.’  elaine, Parent 
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‘It has been a pleasure to deal with Positive Futures. 
We are so happy, so proud of Paddy and delighted 
for him. By going out with Positive Futures staff, he 
is learning to be without me, to be independent...
Paddy loves the staff member and so looks forward to 
seeing her. He’s having time out and he’s loving it. He’s 
getting out.  It’s really great, just fantastic and I’m totally 
delighted.’  Brigid, parent  

Final thoughts on the Project
‘It was a privilege to be involved in motivating 
the extraordinary women carers who 
participated on our programmes to do even 
more extraordinary things, but this time for 
themselves, while still caring for their children 
and families.  Through our work the carers 
involved became more self-confident and 
self-assured and learnt new self-management 
skills which enabled many to learn further 
skills, re-enter education, find a job and/
or retrain in a skill they once had.  Some of 
the women went on to become involved 
in learning the skills necessary to set up a 

social enterprise focused on providing much 
needed childcare services to families who 
have children with a learning disability.  This 
new childcare business is now in the process 
of being set up with the carers who went 
through the programme are very committed to 
making a difference through this new initiative.  
It has been a very enjoyable and fruitful 
journey for us all - with more positive change 
on the way! - watch this space.’ 

Noreen Kettyles,  
Founder and Director of Inspiration, MeUnltd

‘I think it’s awesome! She’s 
like a beautiful lady. She’s 
really nice to me. Makes me 
feel great. She is kind. I am 
getting better at bowling, I 
got strikes and spares. Every 
week I check my score. 
Last week I got 92.’ Paddy, 
young person supported 
by the Project 
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